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INTRODUCTION

ABOUT THIS COURSE

PURPOSE OF THE COURSE

This course is intended to prepare students for the iBT (internet-Based TOEFL) test. It is based
on the most up-to-date information available on the iBT.
Longman Preparation Course for the TOEFL Test: Next Generation iBT can be used in

a variety of ways, depending on the needs of the reader:

e It can be used as the primary classroom text in a course emphasizing preparation for the iBT
TOEFL test.

e It can be used as a supplementary text in a more general ESL/EFL course.

e Along with its companion audio program, it can be used as a tool for individual-
ized study by students preparing for the iBT TOEFL test outside of the ESL/EFL

classroom.

WHAT IS IN THE BOOK

The book contains a variety of materials that together provide a comprehensive TOEFL prepa-

ration course:

* Diagnostic Pre-Tests for each section of the iBT TOEFL test (Reading, Listening, Speaking,
Writing) measure students’ level of performance and allow students to determine specific
areas of weakneéss.

« Language Skills for each section of the test provide students with a thorough understand-
ing of the language skills that are regularly tested on the iBT TOEFL test.

s Test-Taking Strategies for each section of the test provide students with clearly defined
steps to maximize their performance on the test.

e Exercises provide practice of one or more skills in a non-TOEFL format.

* TOEFL Exercises provide practice of one or more skills in a TOEFL format.

¢« TOEFL Review Exercises provide practice of all of the skills taught up to that point in a
TOEFL format.

» TOEFL Post-Tests for each section of the test measure the progress that students have made
after working through the skills and strategies in the text.

* Eight Mini-Tests allow students to simulate the experience of taking actual tests using
shorter versions (approximately 1.5 hours each) of the test.

¢ Two Complete Tests allow students to simulate the experience of taking actual tests using
full-length versions (approximately 3.5 hours each) of the test.

¢ Scoring Information allows students to determine their approximate TOEFL scores on the
Pre-Tests, Post-Tests, Mini-Tests, and Complete Tests.

* Self Assessment Checklists allow students to monitor their progress in specific language
skills on the Pre-Tests, Post-Tests, Mini-Tests, and Complete Tests so that they can determine
which skills have been mastered and which skills require further study.

introduction
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Xii

WHAT IS ON THE CD-ROM

The CD-ROM, with 700 test items, includes a variety of materials that contribute to an effec-

tive preparation program for the iB7 TOEFL test.

¢ An Overview describes the features of the CD-ROM.

» Skills Practice for each of the sections (Reading, Listening, Speaking, Writing) provide stu-
dents with the opportunity to review and master each of the language skills on the test.

» Eight Mini-Tests allow students to simulate the experience of taking actual tests using
shorter versions (approximately 1.5 hours each) of the test.

» Two Complete Tests allow students to simulate the experience of taking actual tests using
full-length versions (approximately 3.5 hours each) of the test. -

» Answers and Explanations for all skills practice and test items allow students to understand
their errors and learn from their mistakes.

« Skill Reports relate the test items on the CD-ROM to the language skills presented in the

. book.

e Results Reports enable students to record and print out charts that monitor their progress
on all skills practice and test items.

The following chart describes the contents of the CD-ROM:

SKILLS PRACTICE - TESTS

Skills 1-2 39 questions Mini-Test 1 13 questions
Skills 3-4 33 questions Mini-Test 2 13 questions
Skills 5-6 39 questions Mini-Test 3 13 questions
Skills 7-8 33 questions Mini-Test 4 13 questions
Skills 9-10 13 questions Mini-Test 5 13 questions
READING Mini-Test 6 13 questions
Mini-Test 7 13 questions

Mini-Test 8 13 questions

Complete Test 1 39 questions

Complete Test 2 39 questions

Skills 1-2 20 questions Mini-Test 1 11 questions
Skills 3-4 18 questions Mini-Test 2 11 questions
Skills 5-6 13 questions Mini-Test 3 11 questions
Mini-Test 4 11 questions

Mini-Test 5 11 questions

LISTENING Mini-Test 6 11 questions
Mini-Test 7 11 questions

Mini-Test 8 11 questions

Complete Test 1 34 questions

Complete Test 2 34 questions
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Skills 1-2 3 questions Mini-Test 1 3 questions

Skills 34 3 questions Mini-Test 2 3 questions

Skills 5-8 3 questions Mini-Test 3 3 gquestions

Skills 9-12 3 questions Mini-Test 4 3 questions

Skills 13-15 3 questions Mini-Test 5 3 questions

SPEAKING Skills 16-18 3 questions Mini-Test 6 3 questions
Mini-Test 7 3 questions

Mini-Test 8 3 questions

Complete Test 1 6 questions

Complete Test 2 6 questions

Skills 1-7 29 questions Mini-Test 1 1 question

Skills 8-14 50 questions Mini-Test 2 1 question

Mini-Test 3 1 question

Mini-Test 4 1 question

Mini-Test 5 1 question

WRITING Mini-Test 6 1 question
Mini-Test 7 1 question

Mini-Test 8 1 question

Complete Test 1 2 questions

Complete Test 2 2 questions

WHAT IS ON THE AUDIO RECORDINGS

The recording program that can be purchased to accompany this book includes all of the
recorded materials from the Listening, Writing, and Speaking sections and the Mini-Tests and
Complete Tests. This program is available on either audio CDs or audio cassettes.

OTHER AVAILABLE MATERIALS

Longman publishes a full suite of materials for TOEFL preparation: materials for the paper
test, for the computer-based CBT, and for the internet-based iBT, at both intermediate and
advanced levels. Please contact Longman’s website at www.longman.com for a complete list
of TOEFL products.

Introduction
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ABOUT THE
iBT VERSION OF THE TOEFL TEST

OVERVIEW OF THE iBT TOEFL TEST

The iBT TOEFL test is a test to measure the English proficiency and academic skills of nonna-
tive speakers of English. It is required primarily by English-language colleges and universities.
Additionally, institutions such as government agencies, businesses, or scholarship programs
may require this test.

DESCRIPTION OF THE iBT TOEFL TEST

The iBT version of the TOEFL test currently has the following four sections:

¢ The Reading section consists of three long passages and questions about the passages. The
passages are on academic topics; they are the kind of material that might be found in an
undergraduate university textbook. Students answer questions about main ideas, details,
inferences, sentence restatements, sentence insertion, vocabulary, function, and overall
ideas.

» The Listening section consists of six long passages and questions about the passages. The
passages consist of two student conversations and four academic lectures or discussions.
The questions ask the students to determine main ideas, details, function, stance, inferences,
and overall organization.

e The Speaking section consists of six tasks, two independent tasks and four integrated tasks.
In the two independent tasks, students must answer opinion questions about some aspect of
academic life. In two integrated reading, listening, and speaking tasks, students must read a
passage, listen to a passage, and speak about how the ideas in the two passages are related.
In two integrated listening and speaking tasks, students must listen to long passages and
then summarize and offer opinions on the information in the passages.

e The Writing section consists of two tasks, one integrated task and one independent task. In
the integrated task, students must read an academic passage, listen to an academic passage,
and write about how the ideas in the two passages are related. In the independent task,
students must write a personal essay.

The probable format of an i{BT TOEFL test is outlined in the following chart:

iBT .| APPROXIMATE TIME
READING 3 passages and 39 questions 60 minutes
LISTENING 6 passages and 34 questions 50 minutes
SPEAKING 6 tasks and 6 questions 20 minutes
WRITING 2 tasks and 2 questions 55 minutes

It should be noted that at least one of the sections of the test will include extra, uncounted
material. Educational Testing Service (ETS) includes extra material to try out material for
future tests. If you are given a longer section, you must work hard on all of the materials
because you do not know which material counts and which material is extra. (If there are four
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reading passages instead of three, three of the passages will count and one of the passages will
not be counted. It is possible that the uncounted passage could be any of the four passages.)

REGISTRATION FOR THE TEST

It is important to understand the following information about registration for the TOEFL

test:

* The first step in the registration process is to obtain a copy of the TOEFL Information Bul-
letin. This bulletin can be obtained by downloading it or ordering it from the TOEFL website
at www.toefl.org.

* From the bulletin, it is possible to determine when and where the iBT version of the TOEFL
test will be given.

* Procedures for completing the registration form and submitting it are listed in the TOEFL
Information Bulletin. These procedures mist be followed exactly.

HOW THE TEST IS SCORED

Students should keep the following information in mind about the scoring of the iBT version

of the TOEFL test:

* The iBT version of the TOEFL test is scored on a scale of 0 to 120 points.

* Each of the four sections (Reading, Listening, Speaking, and Writing) receives a scaled score
from 0 to 30. The scaled scores from the four sections are added together to determine the

~ overall score.

» Speaking is initially given a score of 0 to 4, and writing is initially given a score of 0 to 5.
These scores are converted to scaled scores of 0 to 30. Criteria for the 0 to 5 wn'ting scores
and 0 to 4 speaking scores are included on pages 538-541.

* After students complete the Pre-Tests, Post-Tests, Mini-Tests, and Complete Tests in the book,
it is possible for them to estimate their scaled scores. A description of how to estimate the
scaled scores of the various sections is included on page 543.

* After students complete the Mini-Tests and Complete Tests on the CD-ROM, scaled scores
will be provided.

Introduction
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XVi

TO THE STUDENTS

HOW TO PREPARE FOR THE iBT VERSION OF THE TEST

The iBT TOEFL test is a standardized test of English and academic skills. To do well on this

test, you should therefore work in these areas to improve your score:

* You must work to improve your knowledge of the English language skills that are covered on
the iBT TOEFL test.

* You must work to improve your knowledge of the academic skills that are covered on the iBT
TOEFL test.

* You must understand the test-taking strategies that are appropriate for the iBT TOEFL test.

* You must take practice tests with the focus of applying your knowledge of the appropriate
language skills and test-taking strategies.

This book can familiarize you with the English language skills, academic skills, and
test-taking strategies necessary for the iBT TOEFL test, and it can also provide you with a
considerable amount of test practice. A huge amount of additional practice of the English
language skills, academic skills, test-taking strategies, and tests for the iBT TOEFL test is
found on the CD-ROM.

HOW TO USE THIS BOOK

This book provides a variety of materials to help you prepare for the iBT TOEFL test. Follow-
ing these steps can help you to get the most out of this book:

o Take the Diagnostic Pre-Test at the beginning of each section. When vou take the Pre-Test,
trv to reproduce the conditions and time pressure of a real TOEFL test.
(A) Take each section of the test without interruption.
(B) Time vourself for each section so that you can experience the time pressure that exists
on an actual TOEFL test.
(C) Play the listening recording one time only during the test. (You may play it more times
when vou are reviewing the test.)
 After you complete the Reading or Listening Pre-Test, you should score it, diagnosé your
answers, and record your results.
(A) Determine your TOEFL scaled score using the Scoring Information on pages 535-543.
(B) Complete the appropriate parts of the Skills Charts on pages 344-545 to determine
which language skills you have mastered and which need further study.
(C) Record your results on the Progress Chart on page 554.
* After you complete the Speaking or Writing Pre-Test, you should evaluate it and determine
vour score. :
(A) Complete the Self-Assessment Checklists on pages 546-553 to diagnose your responses.
(B) Determine your estimated scaled score using the Scoring information on pages
542-543.
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» Work through the presentations and exercises for each section, paying particular attention
to the skills that caused you problems in a Pre-Test. Each time that you complete a TOEFL-
format exercise, try to simulate the conditions and time pressure of a real TOEFL test.

(A) For reading questions, allow yourself one-and-a-half minutes for one question. (For
example, if a reading passage has ten questions, you should allow yourself fifteen min-
utes to read the passage and answer the ten questions.)

(B) For listening questions, play the recording one time only during the exercise. Do not
stop the recording between the questions.

(C) For speaking, allow yourself 15 to 20 seconds to prepare your response and 45 to 60
seconds to give your response.

(D) For writing, allow yourself 20 minutes to write an integrated writing response and 30
minutes to write an independent writing response.

e When further practice on a specific point is included in an Appendix, a note in the text
directs you to this practice. Complete the Appendix exercises on a specific point when the
text directs you to those exercises and the point is an area that you need to improve.

e When you have completed all the skills exercises for a section, take the Post-Test for that
section. Follow the directions above to reproduce the conditions and time pressure of a
real TOEFL test. After you complete the Post-Test, follow the directions above to score it,
diagnose your answers, and record your results.

= As you work through the course material, periodically schedule Mini-Tests and Complete
Tests. There are eight Mini-Tests and two Complete Tests in the book. As you take each of
the tests, follow the directions above to reproduce the conditions and time pressure of a real
TOEFL test. After you finish each test, follow the directions above to score it, diagnose your
answers, and record your results.

HOW TO USE THE CD-ROM

The CD-ROM provides additional practice of the language skills and iB7-version tests to
supplement the language skills and tests in the book. The material on the CD-ROM is com-
pletely different from the material in the book to provide the maximum amount of practice.
Following these steps can help you get the most out of the CD-ROM.

e After you have completed the language skills in the book, you should complete the related
Skills Practice exercises on the CD-ROM.

o AFTERTHIS = .} COMPLETE THIS .
. INTHEBOOK | ONTHE CD-ROM
Vocabulary and Reference Vocabulary and Reference
Sentences Sentences
READING Details Details
Inferences Inferences
Reading to Learn Reading to Learn
Basic Comprehension Basic Comprehension
LISTENING | Pragmatic Understanding Pragmatic Understanding
Connecting Information Connecting Information
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 AFTERTHIS | COMPLETETHIS
INTHEBOOK | ONTHE CD-ROM
Independent Tasks Independent Tasks
SPEAKING Inte'grate.d Tasks (Reading and Inte.grate.d Tasks (Reading and
Listening) Listening)
Integrated Tasks (Listening) Integrated Tasks (Listening)
Integrated Task Integrated Tasks
TING Independent Task Independent Tasks

e Work slowly and carefully through the Reading and Listening Skills Practice exercises. These

exercises are not timed but are instead designed to be done in a methodical and thoughtful

way.

(A) Answer a question on the CD-ROM using the skills and strategies that you have learned
in the book.

(B) Use the Check Answer button to determine whether the answer to that question is cor-
rect or incorrect.

(C) If your answer is incorrect, reconsider the question, and choose a different answer.

(D) Use the Check Answer button to check your new response.

(E) When you are satisfied that you have figured out as much as you can on your own, use
the Explain Answer button to see an explanation.

(F) Then move on to the next question, and repeat this process.

Work slowly and carefully through the Speaking and Writing Skills Practice exercises. These

exercises are not timed but are instead designed to be done in a methodical and thoughtful

way.

(A) Complete a speaking or writing task using the skills and strategies that you have learned
in the book. Take good notes as vou work on a task. )

(B) Play back vour spoken response in Speaking or review your written response in
Writing.

(C) Use the Samiple Notes button to compare vour notes to the sample notes provided on the
CD-ROM.

(D) Use the Sample Answer button to see an example of a good answer and to compare your
response to this answer.

(E) Complete the Self-Assessment Checklist to evaluate how well you completed your
response.

As you work your way through the Skills Practice exercises, monitor your progress on the

charts included in the program.

(A) The Results Reports include a list of each of the exercises that you have completed and
how well you have done on each of the exercises. (If vou do an exercise more than once,
the results of each attempt will be listed. In Speaking, only the final attempt will be
saved.) You can print the Results Reports if you would like to keep them in a notebook.

(B) The Skill Reports include a list of each of the language skills in the book, how many
questions related to each language skill you have answered, and what percentage of the
questions you have answered correctly. In this way, vou can see clearly which language
skills you have mastered and which language skills require further work. You can print
the Skill Reports if you would like to keep them in a notebook.

Introduction



» Use the Mini-Tests and Complete Tests on the CD-ROM periodically throughout the course to
determine how well you have learned to apply the language skills and test-taking strategies
presented in the course. The CD-ROM includes eight Mini-Tests and two Complete Tests.

¢ Take the tests in a manner that is as close as possible to the actual testing environment.
Choose a time when you can work on a section without interruption.

¢ Work straight through each test section. The Check Answer, Explain Answer, Sample Notes,
and Sample Answer buttons are not available during test sections.

o After you complete a Reading or Listening test section, do the following:

(A) Follow the directions to go to the Results Report for the test that you have just com-
pleted. A TOEFL equivalent score is given in the upper right corner of the Results Report
for the test that you just completed.

(B) In the Results Report, see which questions you answered correctly and incorrectly, and
see which language skills were tested in each question. Print the Results Report if you
would like to keep it in a notebook.

(C) In the Results Report, review each question by double-clicking on a particular question.
When you double-click on a question in the Results Report, you can see the question,
the answer that you chose, the correct answer, and the Explain Answer button. You may
click on the Explain Answer button to see an explanation.

(D) Return to the Results Report for a particular test whenever you would like by entering
through the Results button on the Main Menu. You do not need to review a test section
immediately but may instead wait to review the test section.

e After you complete a Speaking or Writing test section, do the following:
(A) Complete the Self-Assessment Checklist as directed. (You must complete the Self-
Assessment Checklist to receive an estimated score.)
(B) Play back your spoken response in Speaking or review your written response in
Writing. -
(C) Use the Sample Notes button to compare your notes to the sample notes provided on the
CD-ROM.

(D) Use the Sample Answer button to see an example of a good answer and to compare your
response to this answer,
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XX

TO THE TEACHER

HOW TO GET THE MOST OUT OF THE SKILLS EXERCISES IN THE BOOK

The skills exercises are a vital part of the TOEFL preparation process presented in this book.
Maximum benefit can be obtained from the exercises if the students are properly prepared for
the exercises and if the exercises are carefully reviewed after completion.

e Be sure that the students have a clear idea of the appropriate skills and strategies involved in
each exercise. Before beginning each exercise, review the skills and strategies that are used
in that exercise. Then, when you review the exercises, reinforce the skills and strategies that
can be used to determine the correct answers.

* As you review the exercises, be sure to discuss each answer, the incorrect answers as well as
the correct answers. Discuss how students can determine that each correct answer is correct
and each incorrect answer is incorrect.

» The exercises are designed to be completed in class rather than assigned as homework. The
exercises are short and take very little time to complete, particularly since it is important to
keep students under time pressure while they are working on the exercises. Considerably
more time should be spent in reviewing exercises than in actually doing them.

HOW TO GET THE MOST OUT OF THE TESTS IN THE BOOK

There are four different tvpes of tests in this book: Pre-Tests, Post-Tests, Mini-Tests, and Com-
plete Tests. When the tests are given, it is important that the test conditions be as similar to
actual TOEFL test conditions as possible; each section of the test should be given without
interraption and under the time pressure of the actual test. Giving the speaking tests in the
book presents a unique problem because the students need to respond individually during the
tests. Various ways of giving speaking tests are possible; you will need to determine the best
way to give the speaking tests for your situation. Here are some suggestions:

* You can have the students come in individually and respond to the questions as the teacher
listens to the responses and evaluates them.

* You can have a room set up where students come in individually to take a speaking test and
record his or her responses on a cassette recorder. Then either the student or the teacher will
need to evaluate the responses.

* You can have a room set up where students come in in groups of four to take a speaking test
and record the responses on four cassette recorders, one in each corner of the room. Then
either the students or the teacher will need to evaluate the responses. ‘

¢ You can have the students sit down in an audio lab or computer lab where they can record
their responses on the svstem or on cassette recorders. Then either the students or the
teacher will need to evaluate the responses.

Review of the tests should emphasize the function served by each of these different types of

tests:

e While reviewing the Pre-Tests, you should encourage students to determine the areas where
they require further practice.

* While reviewing the Post-Tests, vou should emphasize the language skills and strategies
involved in determining the correct answer to each question.

e While reviewing the Mini-Tests, vou should review the language skills and test-taking strate-
gies that are applicable to the tests.
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* While reviewing the Complete Tests, you should emphasize the overall strategies for the
Complete Tests and review the variety of individual language skills and strategies taught
throughout the course.

HOW TO GET THE MOST OUT OF THE CD-ROM

The CD-ROM is designed to supplement the practice that is contained in the book and to
provide an alternate modality for preparation for the iBT TOEFL test. Here are some ideas to
consider as you decide how to incorporate the CD-ROM into your course:

* The CD-ROM is closely coordinated with the book and is intended to provide further prac-
tice of the skills and strategies that are presented in the book. This means that the overall
organization of the CD-ROM parallels the organization of the book but that the exercise
material and test items on the CD-ROM are different from those found in the book. It can
thus be quite effective to teach and practice the language skills and strategies in the book
and then use the CD-ROM for further practice and assignments.

* The CD-ROM can be used in a computer lab during class time (if you are lucky enough to
have access to a computer lab during class time), but it does not need to be used in this way.
It can also be quite effective to use the book during class time and to make assignments from
the CD-ROM for the students to complete outside of class, either in the school computer lab
or on their personal computers. Either method works quite well.

* The CD-ROM contains a Skills Practice section, eight Mini-Tests, and two Complete Tests.
In the Skills Practice section, the students can practice and assess their mastery of specific
skills. In the Mini-Tests and Complete Tests, the students can see how well thev are able to
apply their knowledge of the language skills and test-taking strategies to test sections.

* The CD-ROM scores the Skills Practice exercises and the test sections in different ways. The
Skills Practice exercises are given a score that shows the percentage correct. The test sec-
tions are given TOEFL equivalent scores.

* The CD-ROM contains printable Skill Reports and Results Reports so that you can easily and
efficiently keep track of your students’ progress. You may want to ask your students to print
the Results Report after they complete each exercise or test and compile the Results Reports
in a notebook; you can then ask the students to turn in their notebooks periodically so that
you can easily check that the assignments have been completed and monitor the progress
that the students are making.

* The speaking tasks can be reviewed by the students immediately after the students have
completed them. Each speaking task is also saved and can be accessed through the Results
Menu, though only the most recent version of each speaking task is saved. The speaking
tasks can also be saved to a disk and submitted to the teacher. (You could also have the stu-
dents record their responses on a cassette recorder as they complete a test instead of having
them record their responses on the computer. Then you could have the students turn in their
cassettes for review instead of turning in computer disks.)

* The writing tasks can be printed when they are written so that they can be reviewed and
analyzed. Each of the writing tasks is also automatically saved and can be accessed through
the Results Menu. It is also possible for students to copy their writing tasks into a word
processing program so that they can make changes, corrections, and improvements to their
writing tasks.
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HOW MUCH TIME TO SPEND ON THE MATERIAL

You may have questions about how much time it takes to complete the materials in this
course. The numbers in the following chart indicate approximately how many hours it takes
to complete the materiall:

BOOK = - CD-ROM

Pre-Test 2
Skills 1-2 8 Skills 1-2 2
Skills 34 8 Skills 34 2
READING SKILLS Skills 5-6 8 Skills 5-6 2
Skills 7-8 8 Skills 7-8 2
Skills 9-10 8 Skills 9-10 1

Post-Test 2

Pre-Test 1 .

: Skills 1-2 6 Skills 1-2 2
LISTENING SKILLS Skills 3-4 6 Skills 3-4 2
Skills 5-6 6 Skills 5-6 2

Post-Test 1

Pre-Test 2
Skills 14 5 Skills 1-4 2
Skills 5-8 5 Skills 5-8 2
SPEAKING SKILLS Skills 9-12 5 Skills 9-12° 2
Skills 13-15 4 Skills 13-15 2
Skills 16-18 4 Skills 16-18 2

Post-Test 2

Pre-Test 2
Skills 1-7 12 Skills 1-7 3

.

WRITING SKILLS Skills 8-14 12 Skills 8-14 4

Post-Test 2
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 1 Speaking 1 Speaking 1
Writing 1 Writing 1
B Reading 1 Reading 1
Listening 1 Listening 1
MINL-TEST 2 Speaking 1 Speaking 1
Writing 1 Writing 1

I The numbers related to the book indicate approximately how much class time it takes to introduce
the material, complete the exercises, and review the exercises. The numbers related to the CD-ROM
indicate approximatelv how much time it takes to complete the exercise and review it.
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Reading 1 Reading 1
Listening 1 Listening 1
MINI-
TEST 3 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
INI-T = =
M EST 4 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
INI- =
M TEST 5 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
INI-
MINI-TEST 6 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 7 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 8 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 2 Reading 2
Listening 2 Listening 2
COMPLETE TE ©
T ST 1 Speaking 2 Speaking 2
Writing 2 Writing 2
Reading 2 Reading 2
Listening 2 Listening 2
COMPLETE
0 ETE TEST 2 Speaking 2 Speaking 2
Writing 2 Writing 2
Appendix A 6
APPENDIX Appendix B 6
Appendix C 21
200 hours 80 hours
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HOW TO DIVIDE THE MATERIAL

You may need to divide the materials in this course so that they can be used over a number of
sessions. The following is one suggested way to divide the materials into two sessions:

SESSION 1 ~ BOOK CD-ROM
Pre-Test 2
Skills 1-2 8 Skills 1-2 2
READING SKILLS Skills 3-4 8 Skills 3-4 2
Skills 5-6 8 Skills 5-6 2
Pre-Test 1
LISTENING SKILLS Skills 1-2 6 Skills 1-2 2
' Skills 3-4 6 Skills 3-4 2
_ Pre-Test 2
SPEAKING SKILLS Skills 1-4 5 Skills 1-4 2
Skills 5-8 5 Skills 5-8 2
Pre-Test 2
WRITING SKILLS Skills 1-7 12 Skills 1-7 3
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 1 Speaking 1 Speaking 1
' Writing 1 Writing 1
Reading 1 Reading 1
MINIL-TEST 2 Listening 1 Listening 1
Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 3 Speaking 1 Speaking 1
Writing I Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINE-TEST 4 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 2 Reading 2
Listening 2 Listening 2
COMPLETE TEST 1 Speaking 5 Speaking 5
Writing 2 Writing 2
Appendix A 6
APPENDIX Appendix B 6
101 hours 41 hours
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CD-ROM

SESSION 2 - BOOK
Skills 7-8 8 Skills 7-8
READING SKILLS Skills 9-10 8 Skills 9-10 1
Post-Test 2
LISTENING SKILLS Skills 5-6 6 Skllls 5-6 2
Post-Test 1
Skills 9-12 5 Skills 9-12 2
Skills 13-15 4 Skills 13-15 2
SPEAKING SKILLS | ¢ 1in¢ 14 18 4 Skills 16-18 2
Post-Test 2
WRITING SKILLS Skills 8-14 12 Skills 8-14 4
Post-Test 2
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 5 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 6 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
’ Listening 1 Listening 1
M _ tol
INI-TEST 7 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
M _T f=} &
INI-TEST 8 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 2 Reading 2
Listening 2 Listening 2
COMPLE it
OMPLETE TEST 2 Speaking 2 Speaking 2
Writing 2 Writing 2
APPENDIX Appendix C 21
99 hours 39 hours
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XXVi

The following is a suggested way to divide the materials into three sessions:

' SESSION 1 - BOOK CD-ROM
Pre-Test 2
READING SKILLS Skills 1-2 8 Skills 1-2 2
Skills 34 8 Skills 34 2
Pre-Test 1
LISTENING SKILLS | o0 ) 6 Skills 1-2 2
Pre-Test 2
SPEAKING SKILLS | ¢y 4 5 Skills 1-4 2
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 1 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 2 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
- Listening 1 Listening 1
MINE-TEST 3 Speaking 1 Speaking 1
Writing 1 Writing 1
APPENDIX Appendix C 21
65 hours 20 hours
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~ SESSION 2 'BOOK CD-ROM
READING SKILLS | g5 ; Skl 7-5 :
LISTENING SKILLS Skills 34 6 Skills 3-4 2
SPEAKINGSKILLS | G000, Sleorz 2
WRITING SKILLS Skl 1.7 o Skills 1-7 3
Reading 1 Reading 1
warssrs | L1 e
Writing 1 Writing 1
Reading 1 Reading 1
wresrs L 1w
Writing 1 Writing 1
Reading 2 Reading 2
. e L
commreresT | L2 L
Writing 2 Writing 2
APPENDIX Appendix A 6
68 hours 29 hours
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" smssions | BookK | corom
READING SKILLS Skills 9-10 8 Skills 9-10 1
Post-Test 2
LISTENING SKILLS Skills 5-6 6 Skills 5-6 2
Post-Test 1
Skills 13-15 4 Skills 13-15 2
SPEAKING SKILLS Skills 16-18 4 Skills 16-18 2
Post-Test 2
WRITING SKILLS Skills 8-14 12 Skills 8-14 4
Post-Test 2
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 6 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
MINI-TEST 7 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 1 Reading 1
Listening 1 Listening 1
NI- g
MINI-TEST 8 Speaking 1 Speaking 1
Writing 1 Writing 1
Reading 2 Reading 2
Listening 2 Listening 2
COMPLETE TEST = S
ST 2 Speaking 2 Speaking 2
Writing 2 Writing 2
APPENDIX Appendix B 6
67 hours 31 hours
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READING DIAGNOSTIC PRE-TEST

Reading

Section Directions

This section measures your ability to understand academic passages in English.

The Reading section is divided into separately timed parts.

Most questions are worth 1 point, but the last question for each passage is worth more
than 1 point. The directions for the last question indicate how many points you may

E receive.

5 You will now begin the Reading section. In this part, you will read 1 passage. You will have
5 30 minutes to read the passage and answer the questions.

2 READING



Read the passage.

Paragraph

1

Uy

Aggression

Aggressive behavior is any behavior that is intended to cause injury, pain, suffering, damage,
or destruction. While aggressive behavior is often thought of as purely physical, verbal attacks
such as screaming and shouting or belittling and humiliating comments aimed at causing harm
and suffering can also be a type of aggression. What is key to the definition of aggression is that
whenever harm is inflicted, be it physical or verbal, it is intentional.

Questions about the causes of aggression have long been of concern to both social and
biological scientists. Theories about the causes of aggression cover a broad spectrum, ranging
from those with biological or instinctive emphases to those that poriray aggression as a learned
behavior.

Numerous theories are based on the idea that aggression is an inherent and natural human
instinct. Aggression has been explained as an instinct that is directed externally toward others
in a process called displacement, and it has been noted that aggressive impulses that are
not channeled toward a specific person or group may be expressed indirectly through socially
acceptable activities such as sports and competition in a process called catharsis. Biological,
or instinctive, theories of aggression have also been put forth by ethologists, who study the
behavior of animals in their natural environments. A number of ethologists have, based upon
their observations of animals, supported the view that aggression is an innate instinct common
to humans. ‘

Two different schools of thought exist among those who view aggression as instinct. One
group holds the view that aggression can build up spontaneously, with or without outside
provocation, and violent behavior will thus result, perhaps as a result of little or no provocation.
Another suggests that aggression is indeed an instinctive response but that, rather than
occurring spontaneously and without provocation, it is a direct response to provocation from an
outside source. :

In contrast to instinct theories, social learning theories view aggression as a learned
behavior. This approach focuses on the effect that role models and reinforcement of behavior
have on the acquisition of aggressive behavior. Research has shown that aggressive behavior
can be learned through a combination of modeling and positive reinforcement of the aggressive
behavior and that children are influenced by the combined forces of observing aggressive
behavior in parents, peers, or fictional role models and of noting either positive reinforcement
for the aggressive behavior or, minimally, a lack of negative reinforcement for the behavior. While
research has provided evidence that the behavior of a live model! is more influential than that
of a fictional mode!, fictional models of aggressive behavior such as those seen in movies and
on television, do stiil have an impact on behavior. On-screen deaths or acts of violent behavior
in certain television programs or movies can be counted in the tens, or hundreds, or even
thousands; while some have argued that this sort of fictiona! violence does not in and of itself
cause violence and may even have a beneficial cathartic effect, studies have shown correlations
between viewing of violence and incidences of aggressive behavior in both childhood and
adolescence. Studies have also shown that it is not just the modeling of aggressive behavior
in either its real-life or fictional form that correlates with increased acts of violence in youths;

a critical factor in increasing aggressive behaviors is the reinforcement of the behavior. If the
aggressive role model is rewarded rather than punished for violent behavior, that behavior is
more likely to be seen as positive and is thus more likely to be imitated.

READING DIAGNOSTIC PRE-TEST



Paragraph

4

Refer to this version of the passage to answer the questions that follow.

1

Aggression

Aggressive behavior is any behavior that is intended to cause injury, pain, suffering, damage,
or destruction. While aggressive behavior is often thought of as purely physical, verbal attacks
such as screaming and shouting or belittling ang. humiliating comments aimed at causing harm
and suffering can also be a type of aggression. What is key to the definition of aggression is that
whenever harm is inflicted, be it physical or verbal, it is mtent!onal

Questions about the causes of aggression have long been of concern to both social and
biological scientists. Theories about the causes of aggression cover a broad spectrum,’ ranging
from those with biological or instinctive emphases to those that portray aggression as a learned
behav:or

Numerous theories are based on the idea that aggression is an inherent and natural human
instinct. [} Aggression has been explained as an instinct that is directed externally toward
others in a process called displacement, and it has been noted that aggressive impulses that
are not channeled toward a specific person or group may be expressed indirectly through
socially acceptable activities such as sports and competition in a process called catharsis.
Biological, or instinctive, theories of aggression have also been put forth by ethologists, who
study the behavior of animals in their natural environments. ki§ A number of ethologists have,
based upon their observations of animals, supported the view that aggression is an innate
instinct common to humans. [

Two different schools of thought exist among those who view aggression as instinct. One
group holds the view that aggression can build up spontaneously, with or without outside
provocation, and violent behavior will thus result, perhaps as a result of little or no provocation.
Another suggests that aggression is indeed an instinctive response but that, rather than
occurring spontaneocusly and without provocation, it is a direct response to provocation from an
outside source.

In contrast to instinct theories, social learning theories view aggression as a learned
behavior. This approach focuses on the effect that role models and reinforcement of behavior
have on the acquisition of aggressive behavior. Research has shown that aggressive behavior
can be learned through a combination of modeling and positive reinforcement of the aggressive
behavior and that children are influenced by the combined forces of observing aggressive
behavior in parents, peers, or fictional role models and of noting either positive reinforcement
for the aggressive behavior or,-minimally, a lack of negative reinforcement for the behavior. While
research has provided evidence that the behavior of a live model is more influential than that of
a fictional model, fictional models of aggressive behavior such as those seen in movies and on
television, do still have an impact on behavior. B33 On-screen deaths or acts of violent behavior
in certain television programs or movies can be counted in the tens, or hundreds, or even
thousands; while some have argued that this sort of fictional violence does not in and of itself
cause violence and may even have a beneficial cathartic effect, studies have shown correlations
between viewing of violence and incidences of aggressive behavior in both childhood and
adolescence. Studies have also shown that it is not just the modeling of aggressive behavior
in either its real-life or fictional form that correlates with increased acts of violence in youths; a
critical factor in increasing aggressive behaviors is the reinforcement of the behavior. ki if the
aggressive role model is rewarded rather than punished for violent behavior, that behavior is
more likely to be seen as positive and is thus more likely to be imitated. [

READING



Questions

1. Which of the following is NOT defined as
aggressive behavior?

@ Inflicting pain accidentally

Making insulting remarks

© Destroying property

@ Trying unsuccessfully to injure someone

. The author mentions belittling and

humiliating comments in paragraph 1 in

order to ,

® demonstrate how serious the problem of
aggression is

clarify the difference between intentional
and unintentional aggression

© provide examples of verbal aggression

@ illustrate the nature of physical
aggression

. The word intentional in paragraph 1 is
closest in meaning to

@ deliberate

estimated

© forbidden

@ intermittent

. Which of the sentences below expresses
the essential information in the highlighted
sentence in paragraph 27 Incorrect choices
change the meaning in important ways or
leave out essential information.

(& Biological theories of aggression
emphasize its instinctive nature.

® Theories that consider aggression
biological are more accepted than
those that consider it learned.

(© Various theories about aggression
attribute it to either natural or learned
causes.

@ Various theories try to compare the idea
that aggression is biological with the
idea that it is learned.

. According to paragraph 3, displacement is
@ internally directed aggression

® a modeled type of aggression

© aggression that is unintentional

@ aggression that is directed outward

6.

10.

11.

It can be inferred from paragraph 3 that

catharsis

@ is a positive process

involves channeling aggression
internally

@ is studied by ethologists

@ should be negatively reinforced

. An ethologist would be most likely to study

® learned catharsis in a certain species of
monkey

(& the evolution of a certain type of fish

© the bone structure of a certain type of
dinosaur

(@ the manner in which a certain male lion
fights other male lions

. Look at the four squares [M] that indicate

where the following sentence can be added
to paragraph 3.

One may, for example, release
aggression by joining a football team

or a debate team or even a cooking
competition.

Click on a square [H] to add the sentence
to the passage. :

. The phrase schools of thought in paragraph

4 is closest in meaning to

@ institutions of higher learning
lessons to improve behavior
© methods of instruction

@ sets of shared beliefs

it is NOT mentioned in paragraph 4 that
some believe that instinctive aggression
may occur

@& without being provoked

in order to cause provocation

© in response to minor provocation
@ in response to strong provocation

The word it in paragraph 4 refers to

@ aggression

an instinctive response
© provocation

@ a direct response
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12.

13.

14.

The author begins paragraph 5 with the

expression In contrast to instinct theories in

order to _

@ introduce the instinct theories that will
be presented in paragraph 5

® indicate that paragraph 5 will present
two contrasting theories

© contrast instinctive theories of
aggression with biological theories of
aggression

@ provide a transition to the idea that will -
be presented in paragraph 5

Which of the sentences below expresses
the essential information in the highlighted
sentence in paragraph 57 Incorrect choices
change the meaning in important ways or
feave out essential information.

& Research on aggression has shown that
the best way to combat aggression
is to model appropriate behavior and
positively reinforce non-aggressive
behavior.

Children learn to behave aggressively by
witnessing aggressive behavior that is
rewarded or is at least not punished.

© When aggressive behavior is combined
with modeling, it takes positive
reinforcement to disrupt this type of
behavior.

@ Children will model aggressive behavior
even in circumstances when the
aggressive behavior is negatively
reinforced.

The word that in paragraph 5 refers to

& research
® evidence
© the behavior
@© a live model

READING

15. What is stated in paragraph 5 about the

16.

17.

18.

modeling of aggressive behavior?

® Fictional models are as likely to cause
aggressive behavior as are live
models.

Little correlation has been found
between viewing of aggressive
behavior on television and acting
aggressively.

(© Aggression in works of fiction may
cause aggressive behavior.

(@ Aggression in society has an effect on
the type of violence in movies and on
television.

The phrase in and of itself in paragraph 5 is
closest in meaning to

@ internally

single-handedly

@© genuinely

@ semi-privately

The word critical in paragraph 5 could best
be replaced by

@ negative
® considerate
®© crucial

© studied

Look at the four squares [M] that indicate
where the following sentence can be added
{o paragraph 5.

Thus, it is more common for a youth

to imitate aggressors who have been

rewarded than those who have been
punished.

Click on a square [M] to add the sentence

to the passage.



19.

20.

Directions: Select the appropriate sentences from the answer choices, and match them
to the theories to which they relate. TWO of the answer choices will not be
used. This question is worth 3 points.

theories attributing
aggression to instinct o

theories attributing o
aggression to learned
behaviors

Answer Choices (choose 4 to complete the chart):
{1) Aggression occurs in response to rewards for aggressive behavior.
(2) Aggression occurs without outside provocation.

(8) Aggression occurs in order to provoke confrontations.

{(4) Aggression occurs in response to observed behavior.
)
)

w

Aggression occurs in response to negative reinforcement of aggressive behavior.
Aggression occurs as a natural response to provocation.

Directions: An introductory sentence or a brief summary of the passage is provided
below. Complete the summary by selecting the FOUR answer choices that
express the most important ideas in the passage. Some sentences do not
belong in the summary because they express ideas that are not presented
in the passage or are minor ideas in the passage. This question is worth 4
points.

The passage discusses causes of aggression.

Answer Choices (choose 4 to complete the chart):

(1) Aggression may be learned behavior that occurs in order to model aggression from
others.

(2) Aggression may be instinctive behavior that occurs without provocation.
(3) Aggression may be learned behavior that occurs in response to observed behavior.
(4) Aggression may be instinctive behavior that occurs in order to provoke others.

(5) Aggression may be learned behavior that occurs in response to rewards for
aggressive behavior.

(6) Aggression may be instinctive behavior that occurs in response to provocation.

Turn to the chart on page 544, and circle the numbers of the questions that you missed.
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8

READING OVERVIEW

The first section on the iBT TOEFL test is the Reading section. This section consists of three
passages, each followed by a number of questions. All of the questions accompanying a pas-
sage are worth one point each, except for the last question in the set, which is worth more
than one point. You have 20 minutes to complete the first passage and 40 minutes to complete
the second and third passages.

¢ The passages are lengthy readings (600 to 700 words each) on academic topics.

e The questions may ask about vocabulary, pronoun reference, the meanings of sen-
tences, where sentences can be inserted, stated and unstated details, inferences,
rhetorical purpose, and overall organization of ideas.

The following strategies can help you in the Reading section.

STRATEGIES FOR READING

1. Be familiar with the directions. The directions on every test are the same, so it is not necessary
to spend time reading the directions carefully when you take the test. You should be completely
familiar with the directions before the day of the test.

2. Dismiss the directions as soon as they come up. You should already be familiar with the
directions, so you can click on [ Continue | as soon as it appears and use your time on the
passages and questions.

3. Do not worry if a reading passage is on a topic that is not familiar to you. All of the
information that you need to answer the questions is included in the passages. You do not need
any background knowledge to answer the questions.

4. Do not spend too much time reading the passages. You do not have time to read each
passage in depth, and it is quite possible to answer the questions correctly without first reading
the passages in depth.

5. Skim each passage to determine the main idea and overall organization of ideas in the
passage. You do not need to understand every detail in each passage to answer the questions
correctly. It is therefore a waste of time to read each passage with the intent of understanding
every single detail before you try to answer the questions.

6. Look at each question to determine what type of question it is. The type of question tells you
how to proceed to answer the question.

« For vocabulary questions, the targeted word will be highlighted in the passage.
Find the highlighted word, and read the context around it.

« For reference questions, the targeted word will be highlighted in the passage. Find
the targeted word, and read the context preceding the highlighted word.

 For sentence insertion questions, there will be darkened squares indicating where

the sentence might be inserted. Read the context around the darkened squares
carefully.

READING
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e For sentence restatement questions, the targeted sentence will be highlighted in the
passage. Read the highlighted sentence carefully. It may also be helpful to read the
context around the highlighted sentence.

¢ For detail questions, unstated detail questions, and inference questions, choose a key
word in the question, and skim for the key word (or a related idea) in order in the
passage. Read the part of the passage around the key word (or related idea).

 For rhetorical purpose questions, the targeted word or phrase will be highlighted
in the passage. Read the highlighted word or phrase and the context around it to
determine the rhetorical purpose.

* For overall ideas questions, focus on the main ideas rather than details of the
passages. The main ideas are most likely explained in the introductory paragraph
and at the beginning or end of each supporting paragraph.

Choose the best answer to each question. You may be certain of a particular answer, or you
may eliminate any definitely incorrect answers and choose from among the remaining answers.

Do not spend too much time on a question you are completely unsure of. If you do not know
the answer to a guestion, simply guess and go on. You can return to this question later (while
you are still working on the same passage) if you have time.

Monitor the time carefully on the title bar of the computer screen. The title bar indicates the
time remaining in the section, the total number of questions in the section, and the number of
the question that you are working on.

Guess to complete the section before time is up. It can only increase your score to guess the
answers to questions that you do not have time to complete. (Points are not subtracted for
incorrect answers.)

READING OVERVIEW
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READING SKILLS

The following skills will help you to implement these strategies in the Reading section of the
iBT TOEFL test.

VOCABULARY AND REFERENCE

Reading Skill 1: UNDERSTAND VOCABULARY FROM CONTEXT

In the Reading section of the iBT TOEFL test, you may be asked to determine the meaning
of a word or phrase. It may be a difficult word or phrase that you have never seen before, or
it may be an easier-looking word or phrase that has a number of varied meanings. In any of
these cases, the passage will probably give vou a clear indication of what the word or phrase
means. Look at an example of a difficult word that perhaps you have never seen before; in this
example, the context helps you to understand the meaning of the unknown word.

=

E Reading

The Moho

1. The word encompasses in

~ paragraph 1 is closest in The dividing line between the Earth’s mantle and crust is called
meaning to the Moho, which is short for Mohorovicic discontinuity and is named -
(O contains after the scientist who discovered it. The mantle is the region of
O searches the Earth that extends from the outer edge of the core almost to
O encircles the surface; it is 2,900 kilometers thick and encompasses about

O directs 84 percent of the total volume of the Earth. The crust, on the other

hand, is the thin outer layer of the Earth. The term Moho is used to
indicate where the mantle ends and the crust begins.

Using the reflection of seismic waves at thousands of different
locations, scientists have been able to draw some interesting
conclusions about the Moho. First of all, the crust is very thin,
averaging only about 15 to 20 kilometers in thickness, compared
with tens of thousands of kilometers in width. In addition, the
Moho varies to a considerable degree in depth and is deepest
below the highest mountain ranges and shallower below regions
with lower surface elevations. The Moho reaches depths of about
70 kilometers beneath massive mountain ranges, approximately
40 kilometers beneath average continental regions, and only 6
kilometers beneath the ocean floor.

This question asks about the meaning of the word encompasses. In this question, you are
not expected to know the meaning of this word. Instead, you should see in the context that
the mantle . . . is 2,900 kilometers thick and encompasses about 84 percent of the total voliume
of the Earth. From this context, you can determine that encompasses is closest in meaning to
contains. To answer this question, vou should click on the first answer.

READING



Next, look at an example of a word that you often see in everyday English. In this type of
question, you should ror give the normal, everyday meaning of the word; instead, a secondary
meaning is being tested, so you must study the context to determine the meaning of the word

in this situation.

Example 2

[x A.ﬂlk 1% .”‘— l ’ !i:m 7 A‘
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2. The word draw in
paragraph 2 could best be
replaced by
O sketch
O pull
O draft
O make

The Moho

The dividing line between the Earth’s mantle and crust is called
the Moho, which is short for Mohorovicic discontinuity and is named
after the scientist who discovered it. The mantle is the region of
the Earth that extends from the outer edge of the core almost to
the surface; it is 2,900 kilometers thick and encompasses about
84 percent of the total volume of the Earth. The crust, on the other
hand, is the thin outer layer of the Earth. The term Moho is used to
indicate where the mantle ends and the crust begins.

Using the reflection of seismic waves at thousands of different
locations, scientists have been able to draw some interesting
conclusions about the Mohao. First of all, the crust is very thin,
averaging only about 15 to 20 kilometers in thickness, compared
with tens of thousands of kilometers in width. In addition, the
Moho varies to a considerable degree in depth and is deepest
below the highest mountain ranges and shallower below regions
with lower surface elevations. The Moho reaches depths of about
70 kilometers beneath massive mountain ranges, approximately
40 kilometers beneath average continental regions, and only 6
kilometers beneath the ocean floor.

A

In this question, you are asked to choose a word that could replace draw. You should under-
stand that draw is a normal, everyday word that is not being used in its normal, everyday way.
To answer this type of question, you must see which answer best fits into the context in the
passage. It does not make sense to talk about being able to sketch, pull, or draft some interest-
ing conclusions, but it does make sense to make some interesting conclusions. To answer this

question, you should click on the last answer.

READING SKILLS
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Finally, look at an example of a phrase that perhaps you do not know; in this example, the
context again helps you to understand the meaning of the unknown phrase.

Example 3

T T

jﬁeadingg 3 rj

3. The phrase toa The Moho B
considerable degree in The dividing line between the Earth’s mantie and crust is called
paragraph 2 is closest in the Moho, which is short for Mohorovicic discontinuity and is named -
meaning to after the scientist who discovered it. The mantle is the region of '
O grandly the Earth that extends from the outer edge of the core almost to
O significantly the surface; it is 2,900 kilometers thick and encompasses about
C geometrically 84 percent of the total volume of the Earth. The crust, on the other

hand, is the thin outer layer of the Earth. The term Moho is used to
indicate where the mantie ends and the crust begins.

Using the reflection of seismic waves at thousands of different
locations, scientists have been able to draw some interesting
conclusions about the Moho. First of all, the crust is very thin,
averaging only about 15 to 20 kilometers in thickness, compared
with tens of thousands of kilometers in width. In addition, the
Moho varies to a considerable degree in depth and is deepest
below the highest mountain ranges and shallower below regions
with lower surface elevations. The Moho reaches depths of about
70 kilometers beneath massive mountain ranges, approximately
40 kilometers beneath average continental regions, and only 6
kilometers beneath the ocean floor.

O considerately

This question asks about the meaning of the phrase to a considerable degree. In this question,
you are again expected to determine from the context what the phrase means. The passage
states that the Moho varies to a considerable degree in depth. From this context, vou can deter-
mine that to a considerable degree is closest in meaning to significantly. To answer this question,
you should click on the second answer.

The following chart outlines the key information that you should remember about questions
testing vocabulary in context.

QUESTIONS ABOUT VOCABULARY IN CONTEXT

HOW TO IDENTIFY The word (or phrase) X is closest in meaning to...

THE QUESTION The word (or phrase) X could best be replaced by...
WHERE TO FIND Information to help you to understand the meaning of an unknown word or
THE ANSWER phrase can often be found in the context surrounding the word or phrase.

HOW TO ANSWER 1. Find the word or phrase in the passage.
THE QUESTION 2. Read the sentence that contains the word or phrase carefully.

: 3. Look for context clues to help you to understand the meaning.
4. Choose the answer that the context indicates.

12 READING



READING EXERCISE 1: Study each of the passages, and choose the best answers to the

questions that follow.

Paragraph

!

PASSAGE ONE (Questions 1-5)

Smog

The oxidation of exhaust gases is one of the primary sources of the world’s pollution.
The brown haze that is poised over some of the world’s largest cities is properly called
photochemical smog; it results from chemical reactions that take place in the air, using the
energy of sunlight. The production of smog begins when gases are created in the cylinders
of vehicle engines. It is there that oxygen and nitrogen gas combine as the fuel burns to
form nitric oxide (NO), a colorless gas. The nitric oxide is fdrg:ed out into the air through the
vehicle tailpipe along with other gases.

When the gas reaches the air, it comes into contact with available oxygen from the
atmosphere and combines with the oxygen to produce nitrogen dioxide (NO,), which is a
gas with a brownish hue. This nitrogen dioxide plays a role in the formation of acid rain in
wetter or more humid climates and tends to decompose back into nitric oxide as it releases
an oxygen atom from each molecule; the released oxygen atoms quickly combine with
oxygen {O,) molecules to form ozone (O3). The brownish colored nitrogen dioxide is partially
responsible for the brown color in smoggy air; the ozone is the toxic substance that causes

irritation to eyes.

. The word poised in paragraph 1 is closest

in meaning to
@ interacting
@ sitting

@ blowing
@ poisoning

. The phrase take place in paragraph 1 is

closest in meaning to
@ position themselves
@ put

© are seated

@ occur

. The word forced in paragraph 1 could best

be replaced by
@® obliged

@ required

@© pushed

@ commanded

4. The word hue in paragraph 2 is closest in

meaning to
& color

& odor

& thickness
@ smoke

. The phrase playsga‘g;rgle‘i‘n\' in parag;aph 2is

closest in meaning to
@ makes fun of

® serves a function in
@®© acts the part of

& moves about in

READING SKILLS

13



14

PASSAGE TWO (Questions 6-10)
Autism

Autism is a developmental disorder that is characterized by severe behavioral

abnormalities across all primary areas of functioning.

lts onset is often early; it generally

makes itself known by the age of two and one-half. It is not a single disease entity but
is instead a syndrome defined by patterns and characteristics of behavior; it, therefore,
most likely has multiple etiologies rather than a single causative factor. Autism is not fully
understood and thus is controversial with respect to diagnosis, etiology, and treatment

strategies.

. The word primary in the passage could best 9.

be replaced by
@& elementary
@ main

(© introductory
@ primitive

. The word onset in the passage is closest in. 10.

meaning to

@® placement
@ arrangement
© support

@ beginning

. The word syndrome in the passage is

clésest in meaning to

@® concurrent set of symptoms
feeling of euphoria

@ mental breakdown

@ repetitive task

READING

The word etiologies in the passage is
closest in meaning to

@ symptoms

patterns

®© causes

@ onsets

The phrase with respect to in the passage
could best be replaced by

& with dignity toward

in regard to

© irrespective of

@ out of politeness for



Paragraph

1

11.

12,

13.

PASSAGE THREE (Questions 11-15)

Parasitic Plants

Parasitic plants are plants that survive by using food produced by host plants rather
than by producing their own food from the Sun’s energy. Because they do not need sunlight
to survive, parasitic plants are generally found in umbrageous areas rather than in areas
exposed to direct sunlight. Parasitic plants attach themselves to host plants, often to the
stems or roots, by means of haustona which the parasite uses to make its Way into the
food channels of the host plant and absorb the nutrients that it needs to survive from the

host plant.

The world’s heaviest flower, a species of rafflesia, is a parasite that flourishes among,
and lives off of, the roots of jungle vines. Each of these ponderous blooms can weigh up to
15 pounds (7 kg) and can measure up to 3 feet (1m) across.

The word umbrageous in paragraph 1 is
closest in meaning to

@® moist

@ well lit

© shaded

@ buried

Haustoria in paragraph 1 are most likely

® offshoots from the parasite
seeds of the host plant

© fruits from the host plant
@ food for the parasite

The phrase make its way into in paragraph
1 is closest in meaning to

@ develop

penetrate

© outline

@ eat

14,

15.

The word ponderous in paragraph 2 is
closest in meanihg to

@& smelly

(® hidden

@ mature

@ heavy

The word across in paragraph 2 could best
be replaced by

@ in diameter

on the.other side

@®© at a distance

@ inside and out

READING SKILLS
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1

16.

17.

18.

19.

PASSAGE FOUR (Questions 16-24)
Edna Ferber

Edna Ferber (1887-1968) was a popular American novelist in the first half of the
twentieth century. She embarked on her career by working as a newspaper reporter in
Wisconsin and soon began writing novels. Her first novel, Dawn O’Hara, the Girf Who
Laughed, was published in 1911, when she was only twenty-four years old.

Her big break came with the novel So Big (1924}, which was awarded the Pulitzer Prize
in Literature. The main conflict in the novel is between a mother who places a high value
on hard work and honor and a son who repudiates his mother’s values, instead preferring
the easier path to fortune and celebrity. Like many of Ferber’s novels, this novel features
a tenacious female protagonist with strong character who struggles to deal with ethical
dilemmas about the importance of status and money.

Probably the best known of Ferber’s novels was Show Boat (1926), which tells the
story of a Southern woman married to a charismatic but irresponsible man who leaves her
with a daughter she must take great pains to support. In 1927, the novel was made into a
musical that has endured to the present.

Other well-known novels by Ferber include Cimarron (1930) and Giant (1952), both of
which were made into movies. These were epic novels about the settiement and growth
of the West, centering on strong female lead characters who marry men lacking the same

strength of character.

The phrase embarked on in paragraph 1 is 20. The word protagonist in paragraph 2 is
closest in meaning to closest in meaning to

@ took a trip to ' @ arch enemy

started out on (® voracious reader

© improved upon © skilled worker

@ had an opinion about @ lead character

The word break in paragraph 2 could best 21. The phrase take great pains in paragraph 3
be replaced by is closest in meaning to

® rupture ® work diligently

@® revelation & recognize hurtfully

© opportunity © accept unequivocally

@ rest @ hurt agonizingly

The word places in paragraph 2 could best 22. The word endured in paragraph 3 is closest
be replaced by in meaning o :

@® locates @ lasted

® puts ® tested

®© recites © waited

® positions @ limited

The word repudiates in paragraph 2 is 23. The word epic in paragraph 4 could best be
closest in meaning to replaced by

® refuses to accept @ lengthy narrative

lives up to ® detailed non-fictional

© tries to understand © emotionally romantic

@ makes the best of @ rousing Western

READING



24. The phrase centering on in paragraph 4
could best be replaced by
@ circling around
pointing to
© focusing on
® arranging for

Reading Skill 22 RECOGNIZE REFERENTS

In the Reading section of the iBT TOEFL test, you may be asked to determine the referent for
a particular pronoun or adjective (the noun to which a pronoun or adjective refers). You may
be asked to find the referent for a variety of words, perhaps for a third person subject pronoun
(he, she, it, they), a third person object pronoun (him, her, it, them), a relative pronoun (who,
which, that), a third person possessive adjective (his, her, its, their), a third person possessive
pronoun (kis, hers, theirs), a demonstrative pronoun or adjective (this, that, these, those), or for
a quantifier (one, some, a few, many). A referent generally precedes the pronoun or adjective
in the passage; thus, to answer this type of question, you should study the context around the
pronoun or adjective carefully and look for a referent that agrees with the noun or pronoun in
front of the pronoun or adjective. Look at an example of a question that asks for the referent

of the subject pronoun ir.

Example 1

LS B ommion 11T rume i Gotoms 150101
Reading 1 Shoe] f %7,13; :

1. The word it in paragraph 1 Formation of Tornadoes =
refers to : A torpado is created when warm, moist air rises from the '
O way ground and comes into contact with a mass of colder air at the
O water bottom of a thundercloud. The rising air pushes against the colder
O sink air, and the rotation of the earth causes the air to spin, in much the
O drain same way that water in a sink spins as iij goes down a drain.

The pressure at the center of a tornado is much lower than that
in the air surrounding the tornado. The low pressure creates a funnel
in the middle of the tornado, which causes destruction by acting
much like a vacuum cleaner and sucking up whatever is in its path.

In this example, you are asked to find the referent for the subject pronoun it. You should study
the context around the singular pronoun it and look for a singular noun in front of it that fits
into the context. The context around the pronoun states that water in a sink spins as it goes
down a drain. From this context, it can be determined that it refers to water because it is water
that goes down a drain. To answer this question, you should click on the second answer.

READING SKILLS
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Now, look at an example of a question that asks for the referent of the demonstrative pro-
noun that.

Example 2

2. The word that in Formation of Tornadoes -

; paragraph 2 refers to A tornado is created when warm, moist air rises from the

' (O pressure ground and comes into contact with a mass of colder air at the

| O center bottom of a thundercloud. The rising air pushes against the colder
| O tornado air, and the rotation of the earth causes the air to spin, in much the
O air same way that water in a sink spins as it goes down a drain.

The pressure at the center of a tornado is much lower than that
in the air surrounding the tornado. The low pressure creates a funnel
in the middle of the tornado, which causes destruction by acting
much like a vacuum cleaner and sucking up whatever is in its path.

In this example, you are asked to find the referent for the demonstrative pronoun that. You
should study the context around the singular pronoun that and look for a singular noun in
front of r/iar that fits into the context. The context around the pronoun states that the pressure
at the center of a tornado is nuch lower than that in the air surrounding the tormado. From this
context, it can be determined that that refers to pressure because it is pressure at the center of
a tornado that is much lower than pressure in the air surrounding the tornado. To answer this
question, vou should click on the first answer.

Finally, look at an example of a question that asks for the referent of the relative pronoun
which.

Example 3

3. The word which in Formation of Tornadoes 4
paragraph 2 refers to A tornado is created when warm, moist air rises from the ‘
O funnel ground and comes into contact with a mass of colder air at the
C middle bottom of a thundercloud. The rising air pushes against the colder
O tornado air, and the rotation of the earth causes the air to spin, in much the
& vacuum cleaner same way that water in a sink spins as it goes down a drain.

The pressure at the center of a tornado is much lower than that
in the air surrounding the tornado. The low pressure creates a funnel |
in the middle of the tornado, which causes destruction by acting ‘
much like a vacuum cleaner and sucking up whatever is in its path.

In this example, you are asked to find the referent for the relative pronoun which. You should
study the context around the relative pronoun whicl and look for a noun in front of w/ich that
fits into the context. The context around the pronoun mentions a funel in the middle of the
tornado, which causes destruction by acting much like a vacuunt cleaner. From this context, it
can be determined that which refers to funnel because it is a funnel that causes destruction by
acting like a vacuum cleaner. To answer this question, you should click on the first answer.

READING



The following chart outlines the key information that you should remember about ques-
tions testing referents.

QUESTIONS ABOUT REFERENTS

HOW TO IDENTIFY | The word X refersto. ..

THE QUESTION v ‘

WHERE TO FIND The pronoun or adjective is highlighted in the passage. The referent is generally in

THE ANSWER front of the highlighted word.

HOW TO ANSWER 1. Locate the highlighted pronoun or adjective.

THE QUESTION 2. Look before the highlighted word for nouns that agree with the highlighted
word.

3. Try each of the nouns in the context around the highlighted word.
4. Eliminate any definitely wrong answers, and choose the best answer from the

remaining choices.

READING EXERCISE 2: Study each of the passages, and choose the best answers to the
questions that follow.

PASSAGE ONE (Questions 1-4)
Animal Congregation

Many types of animals combine the advantages of family association with those
conferred by membership in still larger groups. Bees congregate in hives; some fish move
in schools; ants gather in mounds; wolves live in packs; deer associate in herds. The main
Line advantage of membership in a mass community is the safety that it provides. A large group -

(5) of prey may be easier for a predator to find at any given point than is a small one, and  ~

a predator may think twice before taking on such a group; if a predator does decide to

challenge a large group, it may merely encounter a confusing mass of moving bodies and

possibly may not succeed in its primary goal.

1. The word those in the passage refers to 3. The word one in the passage refers to
@ types @& group
animals ® prey
© advantages © predator
® groups @ point
2. The word it in fine 4 refers to 4. The word it in line 7 refers to
@ advantage ® predator
membership group
© community ® mass
@ safety @ goal

READING SKILLS
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1

PASSAGE TWO (Questions 5-9)

Chromium Compounds

Most chromium compounds have brightly colored hues, and as a result they are widely
used as coloring agents, or pigments, in paints. in addition to having a pleasing color, a paint
must protect the surface to which it is applied and be easy to apply in a thin, uniform coat.

All paints consist of two parts. One is a powder of solid particles that is the source of
the color and the opagueness and is known as the pigment. The other, called the binder, is
the liquid into which the pigment is blended. The binder used in some paints is made from
oily solvents such as those derived from petroleum resources. When applied, these solvents
evaporate, leaving deposits of pigment on the surface.

. The word they in paragraph 1 refers to

@& chromium compounds
brightly colored hues
© coloring agents

@ pigments

. The word it in paragraph 1 refers to

@ a pleasing color
& a paint

@ the surface

@ a thin, uniform coat

. The word that in paragraph 2 refers to

& a powder
solid particles
®© the source
@ the color

READING

8. The word which in paragraph 2 refers to

& powder
® paint
®© liquid
® pigment

. The word those in paragraph 2 refers to

& some paints
® oily solvents
© petroleum resources
deposits of pigment
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11.

PASSAGE THREE (Questions 10~13)

New World Epidemics

A huge loss of life resulted from the introduction of Old World diseases into the
Americas in the early sixteenth century. The inhabitants of the Americas were separated
from Asia, Africa, and Europe by rising oceans following the Ice Ages, and, as a result, they
were isolated by means of this watery barrier from numerous virulent epidemic diseases
that had developed across the ocean, such as measles, smallpox, pneumonia, and malaria.
Pre-Columbian Americans had a relatively disease-free environment but also lacked
the antibodies needed to protect them from bacteria and viruses brought to America by
European explorers and colonists. A devastating outbreak of disease that strikes for the first
time against a completely unprotected population is known as a virgin soil epidemic. Virgin
soil epidemics contributed to an unbelievable decline in the population of native inhabitants
of the Americas, one that has been estimated at as much as an 80 percent decrease of the
native population in the centuries following the arrival of Europeans in the Americas.

The word they in the passage refers to 12. The word them in the passage refers to
@ the inhabitants @& pre-Columbian Americans
epidemic diseases the antibodies

® rising oceans © bacteria and viruses

@ the Ice Ages (® European explorers and colonists
The word that in the passage refers to 13. The word one in the passage refers to
@ a disease-free environment @ a virgin soil epidemic

this watery barrier an unbelievable decline

© virulent epidemic diseases © the population of native inhabitants
@ the ocean . @ the arrival of Europeans

READING SKILLS
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1

14.

15.

16.

PASSAGE FOUR (Questions 14-18)
Horatio Alger, Jr.

Horatio Alger, Jr. (1832-1899) was the author of more than 100 books for boys in
the second half of the nineteenth century that focused on the theme of success coming
to those who work hard to achieve it. The son of a minister, Alger came from a prominent
Massachusetts family. He graduated with honors from Harvard in 1852 and graduated from
the Cambridge Divinity School eight years later. He served as a minister for a short time before
moving to New York City in 1866 to devote his time to writing inspirational books for boys.

In many of his books, he wrote about the poor and homeless children of the slums
of New York City, seeing them as unfortunate pawns of society who, if only given the
opportunity, could improve their lot. A general plotline that he followed often was of a poor
boy who managed to achieve a respectable and successful life by working hard and taking
advantage of opportunities presented. Though his writing style was characterized by simplicity
and repetition, it was well received by his target audience; his books were enormously
popular, selling millions of copies well into the first few decades of the twentieth century.

The word that in paragraph 1 refers to 17. The word who in paragraph 2 refers to
@& author @ slumns

& books society

© boys © pawns

@ half @ opportunity

The word it in paragraph 1 refers to 18. The word it in paragraph 2 refers to
& the second half @ style

the nineteenth century simplicity

@© 100 @© repetition

@ success ® audience

The word them in paragraph 2 refers to
@& books

@ children

@© slums

@© pawns

READING



READING EXERCISE (Skills 1-2): Read the passage.

Paragraph Coral Colonies

1

Coral colonies require a series of complicated events and circumstances to develop
into the characteristically intricate reef structures for which they are known. These events
and circumstances involve physical and chemical processes as well as delicate interactions
among various animals and plants for coral colonies to thrive.

The basic element in the development of coralline reef structures is a group of animals
from the Anthozoa class, called stony corals, that is closely related to jellyfish and sea
anemones. These small polyps (the individual animals that make up the coral reef), which
are for the most part only a fraction of an inch in length, live in colonies made up of an
immeasurable number of polyps clustered together. Each individual polyp obtains calcium
from the seawater where it lives to create a skeleton around the lower part of its body, and
the polyps attach themselves both to the living tissue and to the external skeletons of other
polyps. Many polyps tend to retreat inside of their skeletons during hours of daylight and
then stretch partially outside of their skeletons during hours of darkness to feed on minute
plankton from the water around them. The mouth at the top of each body is surrounded by
rings of tentacles used to grab onto food, and these rings of tentacles make the polyps look
like flowers with rings of clustered petals; because of this, biologists for years thought that
corals were plants rather than animals. »

Once these coralline structures are established, they reproduce very quickly. They
build in upward and outward directions to create a fringe of living coral surrounding the
skeletal remnants of once-living coral. That coralline structures are commonplace in tropical
waters around the world is due to the fact that they reproduce so quickly rather than the
fact that they are hardy life-forms easily able to withstand external forces of nature. They
cannot survive in water that is too dirty, and they need water that is at least 72° F (or 22° C)
o exist, so they are formed only in waters ranging from 30° north to 30° south of the
equater. They need a significant amount of sunlight, so they live only within an area between
the surface of the ocean and a few meters beneath it. In addition, they require specific types
of microscopic algae for their existence, and their skeletal shells are delicate in nature and .-
are easily damaged or fragmented. They are also prey to other sea animals such as sponges
and clams that bore into their skeletal structures and weaken them.

Coral colonies cannot build reef structures without considerable assistance. The many
openings in and among the skeletons must be filled in and cemented together by material
from around the colonies. The filling material often consists of fine sediments created either
from the borings and waste of other animals around the coral or from the skeletons, shells,
and remnants of dead plants and animals. The material that is used to cement the coral
reefs comes from algae and other microscopic forms of seaweed.

An additional part of the process of reef formation is the ongoing compaction and
cementation that occurs throughout the process. Because of the soluble and delicate nature
of the material from which coral is created, the relatively unstable crystals of corals and
shells break down over time and are then rearranged as a more stable form of limestone.

The coralline structures that are created through these complicated processes are
extremely variable in form. They may, for example, be treelike and branching, or they may
have more rounded and compact shapes. What they share in common, however, is the
extraordinary variety of plant and animal life-forms that are a necessary part of the ongoing
process of their formation.

GLOSSARY
polyps: simple sea animals with tube-shaped bodies
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Refer to this version of the passage to answer the questions that follow.

1

Coral Colonies

Coral colonies require a series of complicated events and circumstances to develop
into the characteristically intricate reef structures for which they are known. These events
and circumstances involve physical and chemical processes as well as delicate interactions
among various animals and plants for coral colonies to thrive.

The basic element in the development of coralline reef structures is a group of animals
from the Anthozoa class, called stony corals, that is closely related to jellyfish and sea
anemones. These small polyps (the individual animals that make up the coral reef), which
are for the most part only a fraction of an inch in length, live in colonies made up of an
immeasurable number of polyps clustered together. Each individual polyp obtains calcium
from the seawater where it lives to create a skeleton around the lower part of its body, and
the polyps attach themselves both to the living tissue and io the external skeletons of other
polyps. Many polyps tend to retreat inside of their skeletons during hours of daylight and
then stretch partially outside of their skeletons during hours of darkness to feed on minute
plankton from the water around them. The mouth at the top of each body is surrounded by
rings of tentacles used to grab onto food, and these rings of tentacles make the polyps look
like flowers with rings of clustered petals; because of this, biologists for years thought that
corals were plants rather than animals.

Once these coralline structures are established, they reproduce very quickly. They
build in upward and outward directions to create a fringe of living coral surrounding the
skeletal remnants of once-living coral. That coralline structures are commonplace in tropical
waters around the world is due to the fact that they reproduce so quickly rather than the
fact that they are hardy life-forms easily able to withstand external forces of nature. They
cannot survive in water that is too dirty, and they need water that is at least 72° F (or 22° C)
to exist, so they are formed only in waters ranging from 30° north to 30° south of the

" equator. They need a significant amount of sunlight, so they live only within an area between

the surface of the ocean and a few meters beneath it. In addition, they require specific types
of microscopic algae for their existence, and their skeletal shells are delicate in nature and
are easily damaged or fragmented. They are also prey to other sea animals such as sponges
and clams that bore into their skeletal structures and weaken them.

Coral colonies cannot build reef structures without considerable assistance. The many
openings in and among the skeletons must be filled in and cemented together by material
from around the colonies. The filling material often consists of fine sediments created either
from the borings and waste of other animals around the coral or from the skeletons, shells,
and remnants of dead plants and animals. The material that is used to cement the coral
reefs comes from algae and other microscopic forms of seaweed.

An additional part of the process of reef formation is the ongoing compaction and
cementation that occurs throughout the process. Because of the soluble and delicate nature
of the material from which coral is created, the reiatively unstable crystals of corals and
shells break down over time and are then rearranged as a more stable form of limestone.

The coralline structures that are created through these complicated processes are
extremely variable in form. They may, for example, be treelike and branching, or they may
have more rounded and compact shapes. What they share in common, however, is the
extraordinary variety of plant and animal life-forms that are a necessary part of the ongoing
process of their formation.

GLOSSARY
polyps: simple sea animals with tube-shaped bodies
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Questions

1.

The word they in paragraph 1 refers to
@ coral colonies

events and circumstances

© intricate reef structures

@ chemical processes

. The word that in paragraph 2 refers to

@ the basic element

® the development of coralline reef
structures

© a group of animals

@ the Anthozoa class

. The phrase an immeasurable number in

paragraph 2 is closest in meaning to

@ an exact integer
a huge quantity
© a surprising total
@ a changing sum

. The word minute in paragraph 2 could best

be replaced by
@ tiny

light

@© timely

@ soft

. The phrase once-living in paragraph 3 is

closest in meaning to
@ aging

dead

®© growing

@ solitary

. The word hardy in paragraph 3 is closest in

meaning to
@ difficult
fragile

© scarce
@ rugged

. The word They in paragraph 3 refers to

® coralline structures

upward and outward directions
@© skeletal remnants

@ external forces of nature

10.

11.

12.

13.

. The word them in paragraph 3 refers to

@ sea animals
sponges and clams
© skeletal structures
@ many openings

. The word borings in paragraph 4 is closest

in meaning to

@ dull pieces
strange creations
®© living beings

@ powdery remnants

The word ongoing in paragraph 5 is closest
in meaning to

@& mobile

® continuous

®© increasing

@ periodic

The phrase break down in paragraph 5 is
closest in meaning to

@ cease functioning

interrupt

© descend

@ decompose

The word that in paragraph 6 refers to
@ variety

life-forms

®© part

@ process

The word their in paragraph 6 refers to
@ coralline structures

complicated processes

®© rounded and more compact shapes
@ plant and animal life-forms

READING SKILLS
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SENTENCES

Reading Skill 3: SIMPLIFY. MEANINGS OF SENTENCES

In the Reading section of the iBT TOEFL test, you may be asked to simplify the meaning of
a long and complex sentence. In this type of question, you must choose the one answer that
is closest to the meaning of a sentence that is highlighted in the passage. Look at an example
from the TOEFL test that asks how to simplify the meaning of a highlighted sentence.

Example 1

Reading 1
{ ‘ o B
' 1. Which of the sentences below best The Great Red Spot
| expresses the essential information in One distinctive feature of the planet
the hnghhghteq sentence in the pas§age? Jupiter is the Great Red Spot, a massive oval i
Incorrect choices change the meaning of swirling reddish-brown clouds. Were Earth
in important ways or leave out essential to be juxtaposed with the Great Red Spot, our
information. planet would be dwarfed in comparison, with
(O The density of the Great Red Spot is a diameter less than half that of the Great Red
much higher than that of the Earth. Spot. The Spot's clouds, most likely tinted red f
| (O If the diameter of the Great Red Spot as a result of the phosphorus that they contain,
": were doubled, it would equal that of circulate in a counterclockwise direction. The
' the Earth. outer winds require six Earth days to complete the |
(O By placing the Earth next to the Great circumference of the Great Red Spot, a length of |
Red Spot, one could see that the time indicative of the vastness of the Great Red :
Earth has a much srwaller diameter. Spot. [
(O Because the Earth is close to the Great
Red Spot, Earth is influenced by its
huge size.

This question asks about the essential meaning of a complex sentence. To answer this ques-
tion, vou should break the complex sentence down into parts. The first part of the sentence
says were Earth to be juxtaposed with the Great Red Spot, which means by placing the Earth next
to the Great Red Spot. The next part of the sentence states that our planer would be dwarfed
in comparison, with a diameter less than half that of the Great Red Spot, which means that the
Earth has a much smaller diameter. To answer this question, vou should click on the third

answer,

READING



Now look at another example that asks how to simplify the meaning of a highlighted
sentence.

Example 2

=
| .
2. Which of the sentences below best The Great Red Spot =
expresses the essential information in One distinctive feature of the planet
the highlighted sentence in the passage? Jupiter is the Great Red Spot, a massive oval =
Incorrect choices change the meaning of swirling reddish-brown clouds. Were Earth
in important ways or leave out essential to be juxtaposed with the Great Red Spot, our
information. planet would be dwarfed in comparison, with
(O The Earth’s outer winds move a distance | a diameter less than half that of the Great Red
equal to the circumference of the Spot. The Spot’s clouds, most likely tinted red
Great Red Spot. as a result of the phosphorus that they contain,
(© The outer winds of the Great Red Spot circulate in a counterclockwise direction. The
move more quickly than do those on outer winds require six Earth days to complete the
Earth. circumference of the Great Red Spot, a length of
 The winds moving across the Great Red time indicative of the vastness of the Great Red
Spot finally change direction every Spot.
six Earth days.
(O The fact that the winds take so long
to move around the Great Red Spot
proves how big it is. =

This question asks about the essential information in the highlighted sentence. To answer this
question, you should break the highlighted sentence down into meaningful parts. The first part
of the highlighted sentence states that the outer winds require six Earth days to complete the
circumference of the Great Red Spot, which means that the winds take so long to move around
the Great Red Spot. The second part of the highlighted sentence states that this is a length of
time indicative of the vastness of the Great Red Spot, which means that this proves how big it is.
To answer this question, you should click on the last answer.

The following chart outlines the key information that you should remember about questions
testing the simplified meanings of sentences.

QUESTIONS ABOUT SIMPLIFYING THE MEANINGS OF SENTENCES

HOW TO IDENTIFY | Which of the sentences below best expressés the essential information...?
THE QUESTION = '

WHERE TO FIND The targeted sentence is highlighted in the passage. Information to answer the
THE ANSWER question is in the highlighted sentence and may also be in the context around the
highlighted sentence.

HOW TO ANSWER 1. Study the highlighted sentence carefully.

THE QUESTION 2. Break the sentence down into meaningful parts by looking for punctuation and
transition expressions.

3. If the highlighted sentence makes references to information outside of the
highlighted sentence, read the context around the highlighted sentence.

4. Study the answer choices, and eliminate definitely wrong answers.

5. Choose the best answer from the remaining choices.

READING SKILLS
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PASSAGE ONE (Questions 1-2)

Camouflage

READING EXERCISE 3: Study each of the passages, and choose the best answers to the
questions that follow.

Camouflage is one of the most effective ways for animals to avoid attack in the
treeless Arctic. However the summer and wmter landscapes there are so dlverse that a
single prctect:ve colonng scheme ‘would, of course, prove. lneﬁ‘ectlve in.one season or the
other. Thus, many of the inhabitants of the Arctic tundra change the:r camouﬂage twice
a year. The arctic fox is a clear-cut example of this phenomenon; it sports-a browmsh-
gray coat in 'the summer Wthh then turns, whlte as cold weather sets in, and the’ process
reverses: xtseh‘ in the springtime. Its brownish- -gray coat blends in with the barren tundra
landscape in the months without snow, and the white coat naturally blends in with the

landscape of the frozen wintertime tundra.

. Which of the sentences below expresses

the essential information in the first

highlighted sentence in the passage?

Incorrect choices change the meaning

in important ways or leave out essential

information.

@& Opposite conditions in summer and in
winter necessitate different protective
coloration for Arctic animals.

(& The coloration of the summer and

" winter landscapes in the Arctic fails to
protect the Arctic tundra.

© In a single season, protective coloring
schemes are ineffective in the treeless
Arctic.

@ For many animals, a single protective
coloring scheme effectively protects
them during summer and winter
months.

READING

2. Which of the sentences below expresses

the essential information in the second

highlighted sentence in the passage?

Incorrect choices change the meaning

in important ways or leave out essential

information.

® The arctic fox is unusual in that the color
of its coat changes for no reason.

& The arctic fox lives in an environment
that is brownish gray in the summer
and white in the winter.

© lt is a phenomenon that the coat of the
arctic fox turns white in the springtime
and gray in the fall.

@ The arctic fox demonstrates that
protective coloration can change
during different seasons.



Paragraph

1

PASSAGE TWO (Questions 3-6)

Post-it® Notes

Post-it® Notes were invented in the 1970s at the 3M company in Minnesota quite by
accident. Researchers at 3M were workmg on deveIOpmg different types of adheswes and
one partrcularly weak adhesive, a compound of acrylate copolymer m:crospheres was
developed Employees at 3M were asked if they could think of a use for a weak adhesive
which, provided it did not get dirty, could be reused. One suggestion was that it could
be applied to a _piece of paper to use as a bookmark that would stay in place in a book.

Another u
a cot!eague w

und when the product was attached toa report that was to be sent to
request for comments on the report the colleague_made his’ comments

on the paper attached to the report and returned the report The idea for Post-it Notes was

born.

It was decided within the company that there would be a test launch of the product
in 1977 in four American cities. Sales of this innovative product in test cities were less
than stellar, most likely because the product, while innovative, was also quite unfamzllar A
final attempt was then made in the city of Boise to introduce the product. In this attempt,
3M salesmen gave demonstrations of the product in offices throughout Boise and gave
away free samples of the product. When the salesmen returned a week later to the offices
where the product had been demonstrated and given away, a huge percentage of the office
workers, having noted how useful the simple little product could be, were interested in
purchasing it. Over time, 3M came to understand the huge potential of this new product
and over the next few decades more than 400 varieties of Post-it products—ln different

cotors shapes and srzes——-have been developed.

. Which of the sentences below expresses

the essential information in the first
highlighted sentence in paragraph 17
Incorrect choices change the meaning
in important ways or leave out essential
information.

@ Of the many adhesives that were being
developed at 3M, one was not a
particularly strong adhesive.

(® Researchers at 3M spent many years
trying to develop a really weak
adhesive.

@© Numerous weak adhesives resulted from
a program to develop the strongest
adhesive of all.

® Researchers were assigned to develop
different types of uses for acrylate
copolymer microspheres.

4. Which of the sentences below expresses

the essential information in the second

highlighted sentence in paragraph 17?

Incorrect choices change the meaning

in important ways or leave out essential

information.

@ The 3M company suggested applying
for a patent on the product in a report
prepared by a colieague.

One unexpectedly-discovered use
for the adhesive was in sending
and receiving notes attached to
documents.

© A note was attached to a report asking
for suggestions for uses of one of
3M’s products.

@ A colleague who developed the new
product kept notes with suggestions
by other workers.
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5. Which of the sentences below expresses 6. Which of the sentences below expresses

the essential information in the first the essential information in the second
" highlighted sentence in paragraph 27 highlighted sentence in paragraph 27

Incorrect choices change the meaning Incorrect choices change the meaning

in important ways or leave out essential in important ways or leave out essential

information. information.

@ The 3M company was unfamiliar with ® The company immediately understood
the process of using test cities to ' the potential of the product and began
introduce innovative products. to develop it further.

Sales of the product soared even The company worked overtime to
though the product was quite develop its new product, initially
unfamiliar to most customers. creating numerous varieties to make it

© The new product did not sell well successful.
because potential customers did not (© The company initially introduced
understand it. 400 varieties of the product and

@ After selling the product for a while, the then watched for decades as sales
company understood that the product improved.
was not innovative enough. @ It took some time for the company to

understand how important its new
product was and how many variations
were possible.
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PASSAGE THREE (Questions 7-10)

The Pulitzer Prize

1 The Pulitzer Prize came about as part of an attempt by newspaperman Joseph
Pulitzer to upgrade the profession of journalism. Pulitzer, the owner of the New York World
and the St. Louis Post-Dispatch, made a- proposal in 1903 to: Columbra University to make
a%2 mmlon bequest to the university for the dual purposes of estabhshmg a school of
1oumahsm at the university and also establlshmg prizes for excepttona! work in joumahsm
and other fields. However, the university did not initially respond as one mxght expect to

such a seemlngly generous offer.

2 Interestingly, Columbia Umversnty was not :mmedrately amenable to the proposal by
Pulitzer inasmuch as journalism was not held in‘high regard in general and Pulitzer's papers
were more known for their sensattonahzatxon of the news than for the' hlgh quality of the
journalism. The trustees of the university were not at all sure that they wanted a school of
journalism because newspaper reporting was considered more of a trade than a profession
at the time and they did not want to decrease the academic prestige of their institution. It
took years of discussions and negotiations before the terms for the establishment of the
school of journalism and the prizes bearing Puhtzer s name were agreed upon, and it was
not actually until the year after Pulitzer’s death in 1911 that construction began on the
building to house Columbia’s new school of journalism. The school of journalism opened in
1918, and the first prizes were awarded in 1917, for work done the previous year.

3 The method for selecting Pulitzer Prize winners and the categories for prizes have
changed slightly over the years. Today, 21 dtfferent awards are ngen in three different
areas, with the majority of awards going to jouma{lsts 14 of the 21-awards are from various
aspects of journalism (i.e., news reporting, feature writing, cartoons, and photography), 6
awards are given in letters (in fiction, nonfiction, history, drama, poetry, and biography), and
1 award in music. Columbia University appoints nominating juries comprised of experts
in each field, and the nominating juries submit these nominations for each category to the
Pulitzer Prize Board, which makes the final decisions and awards the prizes.

7. Which of the sentences below expresses
the essential information in the highlighted
sentence in paragraph 1? Incorrect choices
change the meaning in important ways or
leave out essential information.

@ Joseph Pulitzer generously offered
to donate a large sum of money to
Columbia University for two specific
purposes.

@ In 1903, an attempt was made by
Joseph Pulitzer to halt the movement
of the school of journalism and the
journalism prizes from Columbia
University.

© Joseph Pulitzer requested that
Columbia University donate a large
sum of money to the New York World
and the St. Louis Post-Dispatch for
the purpose of establishing journalism
scholarships and prizes.

G In 19083, Joseph Pulitzer decided
to give up his position as head of
two newspapers to take over the
department of journalism at Columbia
University.

8. Which of the sentences below expre‘éses

the essential information in the first
highlighted sentence in paragraph 27
Incorrect choices change the meaning
in important ways or leave out essential
information.

@ The university immediately appreciated
Pulitzer’'s proposal, agreeing
completely with Pulitzer as to the
need for high-quality journalism.

University officials were unhappy when
they read a sensationalized version of
Pulitzer's proposal in one of Pulitzer's
newspapers.

© Initially, the university was not interested
in working with Pulitzer because
they did not have a high opinion of
newspapers in general and Pulitzer’s
in particular.

(@ The Pulitzer papers did not have a high
regard for what was being taught
in Columbia University’s school of
journalism.
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9. Which of the sentences below expresses
the essential information in the second
highlighted sentence in paragraph 27
Incorrect choices change the meaning
in important ways or leave out essential
information.

® There were long discussions about
the names that could be used in
the new school of journalism and
the journalism prizes, and these
discussions proved quite harmful to
Pulitzer. '

it took quite some time for Pulitzer
and Columbia University to reach an
agreement, and the agreement was
not actually implemented until after
Pulitzer’s death.

© University officials spent years
discussing what the new journalism
building would look like and finally
came to a decision about it in 1911.

(© Pulitzer's death caused university
officials to rethink their decision on
a school of journalism and to decide
that it was a good idea to have one.

READING

10. Which of the sentences below expresses

the essential information in the highlighted
sentence in paragraph 3? Incorrect choices
change the meaning in important ways or
leave out essential information.

® The 21 awards are divided equally
among journalism, letters, and music.

Three different awards are given to
journalists, while the others are given
to artists and musicians.

© Most awards are given in three different
areas of journalism, while the rest are
given in letters and music.

@ Two-thirds of the awards are for
journalism, while the other third goes
to other fields.



PASSAGE FOUR (Questions 11-14)

Paragraph Competition and Cooperation

I Explanations of the interrelationship between competition and cooperation have
evolved over time. Early research into competition and cooperation defined each of them in
terms of the distribution of rewards related to each. Competition was defined as a situation
in which rewards are distributed unequally on the basis of performancs; cooperation, on the
other hand, was defined as a situation in which rewards are distributed equally on the basis
of mutual interactive behavior among individuals. By this definition, a competitive situation
requires at least one competitor to fail for each competitor that wins, while a cooperative
situation offers a reward only if all members of the group receive it.

_Researchers have found definitions of competition and cooperation based upon
rewards inadequate primarily because definitions of these two concepts based upon
rewards depict them as opposites. In current understanding, competition is not viewed as
the opposite of cooperation; instead, cooperation is viewed as an integral component of
competition. Cooperation is necessary among team members, perhaps in a sporting event
or in a political race, in order ta win the competition; it is equally important to understand
that cooperation is of great importance between teams, in that same sporting event or
political race, inasmuch as the opposing teams need to be in agreement as to the basic
ground rules of the game or election in order to compete.

3 Interestingly, the word competition is derived from a Latin verb which means “to
seek together.” An understanding of the derivation of the word competition supports the
understanding that cooperation, rather than evoking a characteristic at the opposite extreme

N

11.

of human nature from competition, is in reality a necessary factor in competition.

Which of the sentences below expresses
the essential information in the highlighted
sentence in paragraph 17 Incorrect choices
change the meaning in important ways or
leave out essential information.

@ Unequal rewards for competition should
be distributed equally to achieve
cooperation.

& Earlier definitions of competition and
cooperation described them in
basically the same way.

@ Competition and cooperation were seen
as opposites, with rewards distributed
equally to those who competed and
unequally to those who cooperated.

@ Competition was defined in terms
of unequal distribution of rewards
and cooperation in terms of equal
distribution of rewards.

12. Which of the sentences below expresses
the essential information in the first
highlighted sentence in paragraph 27
Incorrect choices change the meaning
in important ways or leave out essentlal
information. -

@ 1t does not work well to define
competition and cooperation in terms
of rewards because definitions of this
type incorrectly indicate that the two
are opposites.

& Researchers tend to define competition
and cooperation on the basis of
rewards because this shows how the
two differ.

© Researchers are looking for ways to

define cooperation and competition in

terms of rewards but have so far not

been able to come up with definitions.

(® Research has shown that the optimal
definitions of competition and
cooperation are those indicating that
the two are opposites.
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13. Which of the sentences below expresses

the essential information in the second

highlighted sentence in paragraph 27

Incorrect choices change the meaning

in important ways or leave out essential

information.

@ Because sports and politics are so
competitive, participants may appear
to be cooperating but are not really
doing so.

~ ® In a number of contexts, cooperation is

necessary both among team members
and between opposing teams.

(© When cooperation exists in contests
such as games and elections,
competition naturally decreases.

@ In sports, cooperation is necessary
among team members but should not
take place between opposing teams.

READING

14. Which of the sentences below expresses

the essential information in the highlighted
sentence in paragraph 37 Incorrect choices
change the meaning in important ways or
leave out essential information.

® The derivation of the word competition
indicates that competition and
cooperation are clearly opposing
forces.

The derivation of the word competition
shows us that competition is
necessary for cooperation to succeed.

© The derivation of the word competition
demonstrates that cooperation is an
integral part of competition.

@ The derivation of the word competition
leads to the conclusion that
cooperation cannot exist without
competition.



Reading Skill 4: INSERT SENTENCES INTO THE PASSAGE

In the Reading section of the iBT TOEFL test, you may be asked to determine where to insert
a sentence into a passage. In this type of question, you must click on one of a number of
squares in a passage to indicate that the sentence should be inserted in that position. Look at
an example from the TOEFL test that asks where to insert a particular sentence.

Example 1
1. Look at the four squares The Origin of Chess

(] that indicate where the The origins of the game of chess are not known with certainty,

following sentence canbe | ;n4 traditional stories in a number of cultures claim credit for =

added to the passage. developing the game. [} One legend claims that chess was

When one brother was invented during the Trojan Wars. [l According to another legend,

killed, the remaining chess was developed to depict the battle between two royal |

brother had the game brothers for the crown of Persia. i In a third legend, chess was the

invented to explain the creation of the mythical Arab philosopher Sassa. [}

tragic events to his Whatever its origins, chess was known to exist in india as

mother. early as 500 8.c., and it eventually spread from India to Persia,

Click on a square [HM] to where it took on much of the terminology that today is part of the

add the sentence to the game. Foot soldiers in the Persian army were calied piyadah, which

passage. became the pawns of today’s game, and the Persian chariot was a
rukh, which became the rook. The Persian king was the shah, which
evolved into the name chess. Shahmat, which means “the king is :
dead” became the expression checkmate. J

This question asks you to decide where a sentence could be added to one of the paragraphs. To
answer this question, you should study the sentence to be inserted and then look at the context
before and after each insertion box. The sentence mentions one brother and the remaining
brother, and the context before insertion box 8 mentions two royal brothers. From this, it can
be determined that the sentence should be added at insertion box . You should click on l to
answer this question.
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Now look at another example that asks where to insert a particular sentence.

Example 2
L2
vl SELESE: {55
| 2. Look at the four squares The Origin of Chess
| [M] that indicate where the The origins of the game of chess are not known with certainty,
following sentence canbe | 50 yraditional stories in a number of cultures claim credit for Es
| added to the passage. developing the game. One legend claims that chess was invented
- This expression is used during the Trojan Wars. According to another legend, chess was
| during the game to developed to depict the battle between two royal brothers for the
indicate that one player’s | crown of Persia. In a third legend, chess was the creation of the
king is on the verge of mythical Arab philosopher Sassa.
being captured. Whatever its origins, chess was known to exist in India as early
Click on a square [M] to as 500 B.c., and it eventually spread from India to Persia, where it
add the sentence to the took on much of the terminology that today is part of the game.
passage. H Foot soldiers in the Persian army were called piyadah, which
became the pawns of today’s game, and the Persian chariot was
a rukh, which became the rook. I} The Persian king was the shah,
which evoived into the name chess. Eld Shahmat, which means “the
king is dead” became the expression checkmate. o

This question asks vou to decide where a sentence could be added to one of the paragraphs. To
answer this question, you should study the sentence to be inserted and then look at the context
before and after each insertion box. The sentence mentions this expression about the king, and
the context before insertion box EJ mentions the king and the expression checkmate. From this,
it can be determined that the sentence should be added at insertion box EJ. You should click
on B to answer this question.

The following chart outlines the key information that you should remember about ques-
tions testing vocabulary in context.

QUESTIONS ABOUT INSERTING INFORMATION

HOW TO IDENTIFY Look at the four squares [H]...
THE QUESTION

WHERE TO FIND The places where the sentence may be inserted are marked in the passage.
THE ANSWER

HOW TO ANSWER 1. Look at the sentence to be inserted for any key words or ideas at the beginning

THE QUESTION or the end of the sentence.

2. Read the context before and after the insertion squares for any ideas that relate
to the sentence to be inserted.

3. Choose the insertion square that is most related to the sentence to be inserted.
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READING EXERCISE 4: Study each of the passages, and choose the best answers to the
questions that follow.

PASSAGE ONE (Questions 1-2)

Paragraph POpCOI’ n

1 I} One method of popping corn involved skewering an ear of corn on a stick and
roasting it until the kernels popped off the ear. [ Corn was also popped by first cutting the
kernels off the cob, throwing them into a fire, and gathering them as they popped out of the
fire. fd In a final method for popping corn, sand and unpopped kernels of corn were mixed
together in a cooking pot and heated untit the corn popped to the surface of the sand in the
pot. [

2 B} This traditional Native American dish was quite a novelty to newcomers to the
Americas. HJ] Columbus and his sailors found natives in the West Indies wearing popcorn
necklaces, and explorer Hernando Cortés described the use of popcorn amulets in
the religious ceremonies of the Aztecs. B According to legendary descriptions of the
celebratory meal, Quadequina, the brother of Chief Massasoit, contributed several deerskin
bags of popcorn to the celebration.

1. Look at the four squares [M] that indicate 2. Look at the four squares [B] that indicate
where the following sentence can be added where the following sentence can be added
to the first paragraph of the passage. to the second paragraph of the passage.
Native Americans have been popping A century after these early explorers,
corn for at least 5,000 years, using a the Pilgrims at Plymouth may have
variety of different methods. been introduced to popcorn at the first

Click on a square [M] to add the sentence Thanksgiving dinner.

to the passage. Click on a square [M] to add the sentence
to the passage.
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PASSAGE TWO (Questions 3-5)
Lions

E Something unusual about lions is that they hunt in groups. ] Group hunting is
beneficial to lions because it means that much larger prey can be captured by the lions. Ed it
also means that individual lions expend much less energy during a hunt. fJ

There is a standard pattern to the process of hunting in groups. I} The process is
initiated by a single female, who stations herseif at a raised elevation to serve as a lookout
to spot potential prey. ] When prey is spotted, a group of young lionesses advances on
the herd and pushes the herd in the direction of a different lioness who has hidden herself
downwind. B4 It is up to this concealed female to choose the weakest member of the herd
for the kill. I3 :

Hl As can be seen from this description of the process, it is the females rather than
the male or males in the pride that take part in the kill. B3 The younger and stronger females
are the ones who go on the attack. E§ While the females are on the attack, the males stay
behind to protect the rest of the pride from attack by predators such as hyenas. FJ

. Look at the four squares [M] that indicate 5. Look at the four squares [M] that indicate
where the following sentence can be added where the following sentence can be added

to the first paragraph of the passage. to the third paragraph of the passage.

Other cats do not. Thus, the males have a defensive rather

Click on a square [M] to add the sentence than an offensive role.

to the passage. Click on a square [M] to add the sentence

to the passage.

. Look at the four squares [M] that indicate

where the following sentence can be added
to the second paragraph of the passage.

This is usually accomplished by knocking
the prey fo the ground and breaking its
neck.

Click on a square [H] to add the sentence
to the passage.
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PASSAGE THREE (Questions 6-7)

Paragraph Accidental Inventions

1 A number of products that we commonly use today were developed quite by accident.
Two of many possible examples of this concept are the leotard and the Popsicle, each of
which came about when an insightful person recognized a potential benefit in a negative
situation.

2 The first of these accidental inventions is the leotard, a close-fitting, one-piece
garment worn today by dancers, gymnasts, and acrobats, among others. [} In 1828,

a circus performer named Nelson Hower was faced with the prospect of missing his
performance because his costume was at the cleaners. [ Instead of canceling his part of
the show, he decided to perform in his long underwear. {i§ Soon, other circus performers
began performing the same way. ] When popular acrobat Jules Leotard adopted the style,
it became known as the leotard.

3 Another product invented by chance was the Popsicle. i In 1905, eleven-year-
old Frank Epperson stirred up a drink of fruit-flavored powder and soda water and then
mistakenly left the drink, with the spoon in it, out on the back porch overnight. 4 As the
temperature dropped that night, the soda water froze around the spoon, creating a tasty
treat. I Years later, remembering how enjoyable the treat had been, Epperson went into
business producing Popsicles.

6. Look at the four squares [M] that indicate 7. Look at the four squares [H] that indicate
where the following sentence can be added where the following sentence can be added
to the second paragraph of the passage. to the third paragraph of the passage.
They enjoyed the comfort of performing It was a taste sensation that stayed on
in underwear rather than costumes. his mind.

Click on a square [B] to add the sentence Click on a square [H] to add the sentence
to the passage. to the passage.
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PASSAGE FOUR (Questions 8-9)

Uranium

Uranium, a radioactive metal named after the planet Uranus, is a primary source of
energy in nuclear power plants and certain nuclear weapons. It occurs naturally in three
different isotopes, which differ in their facility in undergoing nuclear fission.

B The three naturally occurring isotopes of uranium are U-234, U-235, and U-238.
Each of these isotopes has the same atomic number of 92, which is the number of protons
in the nucleus. 4 However, each has a different number of neutrons and thus has a different
atomic mass, which is the sum of the number of protons and neutrons. [

Of these three naturally occurring isotopes of uranium, U-238 is by far the most
common, while U-235 is the most capable of undergoing nuclear fission. BJ More than 99
percent of all naturally occurring uranium is U-238, while U-234 and U-235 each makes
up less than 1 percent. B3 Nuclear fission can occur when a U-235 nucleus is struck by a
neutron, and the nucleus splits, releasing energy and releasing two or more neutrons. (1§
However, nuclear fission rarely involves a U-238 or a U-234 nucleus because it is unusual
for either of these nuclei to break apart when struck by a neutron. B

Look at the four squares [M] that indicate 9. Look at the four squares [M] that indicate
where the following sentence can be added where the following sentence can be added
to the second paragraph of the passage. to the third paragraph of the passage.
U-234 has 92 protons and 142 neutrons These neutrons can create a chain

for an atomic mass of 234, U-235 has 92 reaction by causing other U-235 nuclei to
protons and 143 neutrons for a total of break up.

235, and U-238 has 92 protons and 146 Click on a square [M] to add the sentence
neutrons for a total of 238. to the passage:

Click on a square [M] to add the sentence
to the passage.
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READING EXERCISE (Skills 3-4): Read the passage.

~ Paragraph

I

Theodore Dreiser

Theodore Dreiser, the American author best known for the novel Sister Carrie (1912),
introduced a powerful style of writing that had a profound influence on the writers that
followed him, from Steinbeck to Fitzgerald and Hemingway. It was in Sister Carrie that
Theodore Dreiser created a fictional account that laid bare the harsh reality of life in the big
city and in which Dreiser established himself as the architect of a new genre.

Dreiser was born in 1871 into a large family whose fortunes had in the recent past
taken a dramatic turn for the worse. Before Theodore's birth, his father had built up a
successful factory business only to lose it to a fire. The family was rather abruptly thrust into
poverty, and Theodore spent his youth moving from place to place in the Midwest as the
family tried desperately to reestablish itself financially. He left home at the age of sixteen.
After earning some money, he spent a year at Indiana University but left school and returned
to Chicago, yearning for the glamour and excitement that it offered. At the age of twenty-
two, he began work as a reporter for a small newspaper in Chicago, the Daily Globe, and
later worked on newspapers in Pittsburgh, Cleveland, Saint Louis, and New York City. In
his work as a reporter, he was witness to the seamier side of life and was responsible for
recording events that befell the less fortunate in the city, the beggars, the alcoholics, the
prostitutes, and the working poor.

Dreiser first tried his hand at fiction by writing short stories rather than novels, and
the first four short stories that he wrote were published. Based on this, he was encouraged
to write a novel that would accurately depict the harsh life of the city, and the novel Sister
Carrie was the result of his effort. This novel chronicles the life of Carrie Meeber, a smali-
town girl who goes to Chicago in a quest for fame and fortune. As Carrie progresses from
factory worker to Broadway star by manipulating anyone in her path, Dreiser sends a clear
message about the tragedy of life that is devoted purely to the quest for money.

Sister Carrie, unfortunately for Dreiser, did not achieve immediate success. The novel
was accepted for publication by Doubleday, but Dreiser was immediately asked to make
major revisions to the novel. When Dreiser refused to make the revisions, Doubleday
published only a limited number of copies of the book and refused to promote or advertise
it. Published in limited release and without the backing of the company, the novel was a
dismal failure, selling fewer than 500 copies.

After the failure of the novel that was so meaningful to him, Dresier suffered a nervous
breakdown; he was depressed, stricken with severe headaches, and unable to sleep for
days on end. Having sunk to a point where he was considering suicide, he was sent by his
brother to a sanatorium in White Plains, New York, where he eventually recovered. After
leaving the sanatorium, he took a position as an editor for Butterick’s. He was successful in
this position, and was eventually able to purchase a one-third interest in a new publishing
company, B. W. Dodge, which republished Dreiser’s novel Sister Carrie. This new release
of the novel proved considerably more successful than the first release had been. In its first
year, the reissued version of Sister Carrie sold 4,500 copies, with strong reviews, and the
next year it sold more than 10,000 copies. The recognition that accompanied the success of
the novel was based not only on the power of the description of the perils of urban life but
also on the new trend in literature that Dreiser was credited with establishing.
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Refer to this version of the passage to answer the questions that follow.

)

(2}

Theodore Dreiser

E Theodore Dreiser, the American author best known for the novel Sister Carrie (1912),
introduced a powerful style of writing that had a profound influence on the writers that
followed him, from Steinbeck to Fitzgerald and Hemingway. [ It was in Sister Carrie that
Theodore Dreiser created a fictional account that laid bare the harsh reality of life in the big
city and in which Dreiser established himself as the architect of a new genre. [

Dreiser was born in 1871 into a large family whose fortunes had in the recent past
taken a dramatsc turn for the worse. Before Theodore’s birth, his father had built up a
successful factory business only to lose it to a fire. ff} The family was rather abruptly thrust
into poverty, and Theodore spent his youth moving from place to place in the Midwest as
the family tried desperately to reestablish itself financially. I3 He left home at the age of
sixteen. [l After earning some money, he spent a year at Indiana University but left school
and returned to Chicago, yearning for the glamour and excitement that it offered. [IJ At
the age of twenty-two, he began work as a reporter for a small newspaper in Chicago, the
Daily Globe, and later worked on newspapers in Pittsburgh, Cleveland, Saint Louis, and
New York City. In his work as a reporter, he was witness to the seamier side of life and was
responsible for recording events that befell the less fortunate in the city, the beggars, the
alcoholics, the prostitutes, and the working poor.

B} Dreiser first tried his hand at fiction by writing short stories rather than novels,
and the first four short stories that he wrote were published. BJ Based on this, he was
encouraged to write a novel that would accurately depict the harsh life of the city, and the
novel Sister Carrie was the result of his effort. B This novel chronicles the life of Carrie
Meeber, a small-town girl who goes to Chicago in a guest for fame and fortune. ] As Carrie
progresses from factory worker to Broadway star by manipulating anyone in her path,
Dreiser sends a clear message about the tragedy of life that is devoted purely to the quest
for money.

Sister Carrie, unfortunately for Dreiser, did not achieve immediate success. g} The
novel was accepted for publication by Doubleday, but Dreiser was immediately asked
to make major revisions to the novel. [ When Dreiser refused to make the revisions,
Doubleday published only a limited number of copies of the book and refused to promote
or advertise it. {4 Published in limited release and without the backing of the company, the
novel was a dismal failure, selling fewer than 500 copies. [}

After the failure of the novel that was so meaningfu! to him, Dreiser suffered a nervous
breakdown; he was depressed, stricken with severe headaches, and unable to sleep for
days on end. Having sunk to a point where he was considering suicide, he was sent by his
brother to a sanatorium in White Plains, New York, where he eventually recovered. IIfJ After
leaving the sanatorium, he took a position as an editor for Butterick’s. f§ He was successful
in this position, and was eventually able to purchase a one-third interest in a new publishing
company, B. W. Dodge, which republished Dreiser’s novel Sister Carrie. fl§ This new release
of the novel proved considerably more successful than the first release had been. I In
its first year, the reissued version of Sister Carrie soid 4,500 copies, with strong reviews,
and the next year it sold more than 10,000 copies. The recognition that accompanied the
success of the novel was based not only on the power of the description of the perils of
urban life but also on the new trend in literature that Dreiser was credited with establishing.

READING



Questions

1. Look at the three squares [M] that indicate 5. Look at the four squares [M] that indicate

where the following sentence can be added
to paragraph 1.

This forceful first novel set a new path
for American novels at the turn of the
last century.

Click on a square [M] to add the sentence
to the passage.

. Which of the sentences below expresses
the essential information in the first
highlighted sentence in paragraph 27
Incorrect choices change the meaning

in important ways or leave out essential
information.

@ Dreiser’s family had formerly been rich
before it had become poor.

(@ Dreiser was, unfortunately, born into an
overly dramatic family.

© The fortunes of Dreiser’s family had
recently increased.

@ Members of Dreiser’s family suffered
from the serious effects of a disease.

. Which of the sentences below expresses
the essential information in the second
highlighted sentence in paragraph 27
Incorrect choices change the meaning

in important ways or leave out essential
information.

(@® Dreiser served as a witness in a number
of trials that involved beggars,
alcoholics, and prostitutes.

@& Dreiser observed and wrote about
the poorer classes as part of his
newspaper job.

@© In New York City, during Dreiser’s time,
there were many people who were
less fortunate than Dreiser.

@ Dreiser’s work involved working with
beggars, alcoholics, and prostitutes.

. Look at the four squares [M] that indicate
where the following sentence can be added
to paragraph 2.

At this young age, he moved alone to
Chicago and supported himself by taking
odd jobs.

Click on a square [H] to add the sentence
to the passage.

where the following sentence can be added
to paragraph 3.

It was rather unusual for a novice writer
to achieve so much so quickly.

Click on a square [M] to add the sentence
to the passage.

. Which of the sentences below expresses

the essential information in the highlighted
sentence in paragraph 37? Incorrect choices
change the meaning in important ways or
leave out essential information.

® Dreiser devoted his life primarily to
trying to become rich.

@ In Dreiser’s novel, Carrie succeeds
by moving from a low-level job to
stardom.

© Dreiser used one of his characters to
demonstrate the negative aspects of
lust for money.

(@ Dreiser tried to warn Carrie that she was
taking the wrong path in life.

. Look at the four squares [B] that indicate

where the following sentence can be added
to paragraph 4.
These changes were intended to tone
down some of the starker and more
scandalous descriptions.

Click on a square [HM] to add the sentence
to the passage.

. Which of the sentences below expresses

the essential information in the first

highlighted sentence in paragraph 57

Incorrect choices change the meaning

in important ways or leave out essential

information.

@® Dreiser recovered from an attempted
suicide at a sanatorium.

(& Dreiser’s brother went to a sanatorium
after attempting suicide.

© After being sent to a sanatorium, Dreiser
considered committing suicide.

(@ Dreiser's brother stepped in to help
Dreiser after Dreiser became
depressed.
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8. Which of the sentences below expresses 10. Look at the four squares [M] that indicate

the essential information in the second where the following sentence can be added

highlighted sentence in paragraph 57 to paragraph 5.

{ncorrect choices change the meaning This company was one that published

in impor’fant ways or leave out essential magazines to promote sewing and the

information. sale of clothing patterns.

@ In Dreiser’s novels,_ he recognized the Click on a square [M] to add the sentence
power of urban life and new trends to the passage.

that existed in it.

(® The success of Dreiser’s novel went
unrecognized because it represented
such a new trend in literature.

© Dreiser credited his urban upbringing
and literary background for the
success that his novel achieved.

(® Dreiser achieved acclaim because his
writing was so powerful and because
he established a new trend.
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READING REVIEW EXERCISE (Skills 1-4): Read the passage.

Paragraph

I

Pulsars

There is still much for astronomers to learn about puisars. Based on what is known,
the term pulsar is used to describe the phenomenon of short, precisely timed radio bursts
that are emitted from somewhere in space. Though all is not known about pulsars, they are
now believed in reality to emanate from spinning neutron stars, highly reduced cores of
collapsed stars that are theorized to exist.

Pulsars were discovered in 1967, when Jocelyn Bell, a graduate student at Cambridge
University, noticed an unusual pattern on a chart from a radio telescope. What made this
pattern unusual was that, unlike other radio signals from celestial objects, this series of
pulses had a highly regular period of 1.33730119 seconds. Because day after day the
pulses came from the same place among the stars, Cambridge researchers came to the
conclusion that they couid not have come from a local source such as an Earth satellite.

A name was needed for this newly discovered phenomenon. The possibility that the
signals were coming from a distant civilization was considered, and at that point the idea
of naming the phenomenon L.G.M. (short for Little Green Men) was raised. However, after
researchers had found three more regularly pulsing cbjects in other parts of the sky over the
next few weeks, the name pulsar was selected instead of L.G.M.

As more and more pulsars were found, astronomers engaged in debates over their
nature. It was determined that a pulsar could not be a star inasmuch as a normal star is too
big to pulse so fast. The question was also raised as to whether a pulsar might be a white
dwarf star, a dying star that has collapsed to approximately the size of the Earth and is
slowly cooling off. However, this idea was also rejected because the fastest pulsar known
at the time pulsed around thirty times per second and a white dwarf, which is the smallest
known type of star, would not hold together if it were to spin that fast.

The final conclusion among astronomers was that only a neutron star, which is
theorized to be the remaining core of a collapsed star that has been reduced to a highly
dense radius of only around 10 kilometers, was small enough to be a pulsar. Further
evidence of the link between pulsars and neutron stars was found in 1968, when a pulsar-
was found in the middle of the Crab Nebula. The Crab Nebula is what remains of the
supernova of the year 1054, and inasmuch as it has been theorized that neutron stars
sometimes remain following supernova explosions, it is believed that the pulsar coming from
the Crab Nebula is evidently just such a neutron star.

The generally accepted theory for pulsars is the lighthouse theory, which is based
upor a consideration of the theoretical properties of neutron stars and the observed
properties of pulsars. According to the lighthouse theory, a spinning neutron star emits
beams of radiation that sweep through the sky, and when one of the beams passes over the
Earth, it is detectable on Earth. it is known as the lighthouse theory because the emissions
from neutron stars are similar to the pulses of light emitted from lighthouses as they sweep
over the ocean; the name lighthouse is therefore actually more appropriate than the name
pulsar.
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Refer to this version of the passage to answer the questions that follow.

1

Pulsars

There is still much for astronomers to learn about pulsars. Based on what is known,
the term pulsar is used to describe the phenomenon of short, precisely timed radio bursts
that are emitted from somewhere in space. Though all is not known about pulsars, they are
now believed in reality to emanate from spinning neutron stars, highly reduced cores of
collapsed stars that are theorized to exist.

Pulsars were discovered in 1967, when Jocelyn Bell, a graduate student at Cambridge
University, noticed an unusual pattern on a chart from a radio telescope. What' ‘made this
pattern unusual was that, unlike other radio signals from celestial objects, this series of
pulses had a highly regular period of 1.33730119 seconds. Because day after day the
pulses came from the same place among the stars, Cambridge researchers came to the
conclusion that they could not have come from a local source such as an Earth satellite.

B A name was needed for this newly discovered phenomenon. B The possibility that
the signals were coming from a distant civilization was considered, and at that point the
idea of naming the phenomenon L.G.M. (short for Little Green Men) was raised. [f§ However,
after researchers had found three more regularly pulsing objects in other parts of the sky
over the next few weeks, the name pulsar was selected instead of L.G.M. []

As more and more pulsars were found, astronomers engaged in debates over their
nature. It was determined that a pulsar could not be a star inasmuch as a normal star is too
big to pulse so fast. The question was also raised as to whether a pulsar might be a white
dwarf star, a dying star that has collapsed to approximately the size of the Earth and is
slowly cooling off. However, this idea was also rejected because the fastest pulsar known
at the time puised around thirty times per second and a white dwarf, which is the smallest
known type of star, would not hold together if it were to spin that fast.

The final conclusion among astronomers was that only a neutron star, which is
theorized to be the remaining core of a collapsed star that has been reduced to a highly
dense radius of only around 10 kilometers, was small enough to be a pulsar. Further
evidence of the link between pulsars and neutron stars was found in 1968, when a pulsar
was found in the middle of the Crab Nebula. The Crab Nebula is what remains of the
supernova of the year 1054, and inasmuch as it has been theorized that neutron stars
sometimes remain following supernova explosions, it is believed that the pulsar coming from
the Crab Nebula is evidently just such a neutron star.

The generally accepted theory for pulsars is the lighthouse theory, which is
based upon a consideration of the theoretical properties of neutron stars and the observed
properties of pulsars. [} According to the lighthouse theory, a spinning neutron star emits
beams of radiation that sweep through the sky, and when one of the beams passes over
the Earth, it is detectable on Earth. [El{ It is known as the lighthouse theory because the
emissions from neutron stars are similar to the pulses of light emitted from lighthouses as
they sweep over the ocean; the name lighthouse is therefore actually more appropriate than
the name pulsar. B
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Questions

1. The phrase emanate from in paragraph 1 is

closest in meaning to

® develop from

® revolve around

@© wander away from

@ receive directions from

. Which of the sentences below expresses

the essential information in the highlighted

sentence in paragraph 27 Incorrect choices

change the meaning in important ways or

leave out essential information.

@ It was unusual for researchers to hear
patterns from space.

® It was unusual for celestial objects to
emit radio signals.

@ It was unusual that the pattern of the
pulsars was so regular.

@ It was unusual that the period of pulses
was only slightly more than a second
in length.

. The word they in paragraph 2 refers to

@& day after day

® the pulses

© the stars

@ Cambridge researchers

. The word raised in paragraph 3 could best
be replaced by

lifted

® suggested

@ discovered

@ elevated

. Look at the four squares [H] that indicate
where the following sentence can be added
to paragraph 3.

This name was selected because it
indicates a regularly pulsing radio
source.

Click on a square [B] to add the sentence
to the passage.

. The phrase engaged in in paragraph 4
could best be replaéed by

& became attached to

were disappointed in

@© made promises about

@ took part in

7.

10.

The word their in paragraph 4 refers to 7

@ weeks
® pulsars
@ astronomers
details

. Which of the sentences below expresses

the essential information in the highlighted
sentence in paragraph 47? Incorrect choices
change the meaning in important ways or
leave out essential information.

Pulsars could not be white dwarfs
because the frequency of the pulsars
is too high.

& Pulsars cannot spin very fast because
they will fall apart if they spin fast.

@ White dwarfs cannot be dying stars
because they cannot pulse at around
thirty times per second.

White dwarfs cannot contain pulsars
because white dwarfs spin much
faster than pulsars.

. The word Further in paragraph 5 is closest

in meaning to
& distant

@ irrelevant
(© additional
unreliable

Which of the sentences below expresses
the essential information in the highlighted
sentence in paragraph 57? Incorrect choices
change the meaning in important ways or
leave out essential information.

@ It is believed that the supernova of
1054 created the Crab Nebula, which
contains a pulsing neutron star.

® 1t is believed that a pulsar created the
Crab Nebula, which exploded in a
supernova in 1054.

@ It is believed that a neutron star
exploded in the supernova of 1084,
creating the Crab Nebula.

@ It is believed that the Crab Nebula
is a pulsar that is on the verge of
becoming a supernova.
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11. The word properties in paragraph 6 is

12.

closest in meaning to
@® lands

® characteristics
© masses

@ surroundings

The word it in paragraph 6 refers to

@ a spinning neutron star

® the sky
®© one of the beams
@ the Earth

READING

13. Look at the four squares [M] that indicate
where the following sentence can be added
to paragraph 6.
The periodic flashing of pulsars is
related to rotation rather than pulsing,
so the name pulsar is actually not very
accurate.

Click on a square [M] to add the sentence
to the passage.



DETAILS

Reading Skill 5: FIND FACTUAL INFORMATION

In the Reading section of the iBT TOEFL test, you may be asked questions about factual infor-
mation. The answers to these multiple-choice questions are often restatements of what is given
in the passage. This means that the correct answer often expresses the same idea as what is
written in the passage but that the words are not exactly the same. The answers to these ques-
tions are generally given in order in the passage, and the questions generally indicate which
paragraph contains the answers, so the answers are not too difficult to locate. Look at an
example of a factual information question. '

Example 1
[ B oimn o e T oo BT GE  i e a
1. According to paragraph 1, Ghost Words
the word Dord A ghost word is a nonexistent word that has made its way
O has appeared in into a reference work by mistake. One well-known example of a E
numerous physics ghost word is the word Dord, which appeared in a 1934 American
and chemistry texts dictionary defined as density, as it is used in physics and chemistry.
 was mistakenly added Dord was added to the dictionary when a typesetter who was
to a dictionary making entries into the dictionary misread the entry D or d and
O can be used in typed it as Dord. In reality, the letter d (or its capitalized version
physics and D) was used to refer to density in physics or chemistry. When the
chemistry to refer to error was discovered, the ghost word Dord was removed from the
density dictionary.
(O can still be found in Not all ghost words are recognized as errors, removed from _
dictionaries reference works, and forgotten. One example of a well-established . -
ghost word is the word syflabus. The Roman writer Cicero had
correctly used the Latin word siftabus in his writings to refer to the
title and author label on a manuscript. In a 1470 edition of Cicero’s
works, sitfabus was miswritten as syllabus; the miswritten ghost
word syllabus has now achieved status as a commonly used word
referring to an outline of the contents of a course.
|

The question asks you to answer a question according to paragraph I, which means that the
correct answer is factual information from the first paragraph. It is stated in the first para-
graph that Dord was added to the dictionary when a typesetter . . . misread the entry D or d. This
means that the word Dord was mistakenly added to a dictionary. To answer this question, you
should click on the second answer.
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Now look at another example of a factual information question.

Example 2

=

Reading »j 2
2. It is indicated in paragraph ' Ghost Words
2 that the word syllabus A ghost word is a nonexistent word that has made its way
O was used by Cicero into a reference work by mistake. One well-known example of a £
(O today refers to a label ghost word is the word Dord, which appeared in a 1934 American
on a manuscript dictionary defined as density, as it is used in physics and chemistry.
i (O cameabout as a Dord was added to the dictionary when a typesetter who was
? misspelling of a making entries into the dictionary misread the entry D or d and
different word typed it as Dord. In reality, the letter d (or its capitalized version
O appeared in D) was used to refer to density in physics or chemistry. When the
dictionaries in the error was discovered, the ghost word Dord was removed from the
fourteenth century dictionary.

Not all ghost words are recognized as errors, removed from
reference works, and forgotten. One example of a well-established
ghost word is the word syllabus. The Roman writer Cicero had
correctly used the Latin word sittabus in his writings to refer to the
title and author label on a manuscript. In a 1470 edition of Cicero’s
works, sittabus was miswritten as syflabus; the miswritten ghost
word sylfabus has now achieved status as a commonly used word
} referring to an outline of the contents of a course.

The question asks about what is indicated in paragraph 2, which means that you are being
asked about factual information in the second paragraph. It is stated in paragraph 2 thatin a
1470 edition of Cicero’s works, sittabus was miswritten as syllabus. This means that the word
syllabuis came about as a misspelling of a different word. To answer this question, you should
click on the third answer.

The following chart outlines the key information that you should remember about
questions testing details.

QUESTIONS ABOUT FACTUAL DETAILS

HOW TO IDENTIFY According to paragraph X. ..
THE QUESTION It is stated in paragraph X.. ..

[t is indicated in paragraph X . ..
It is mentioned in paragraph X. ..

WHERE TO FIND These answers are generally found in order in the passage, and the paragraph
THE ANSWER where the answer is found is generally indicated in the question.
HOW TO ANSWER 1. Choose a key word or idea in the question.
THE QUESTION 2. Skim the appropriate paragraph for the key word or idea.
3. Read the sentence that contains the key word or idea carefully.
4. Eliminate any definitely wrong answers, and choose the best answer from the

remaining choices.
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READING EXERCISE 5: Study each of the passages and choose the best answers to the

questions that follow.

Paragraph

I

PASSAGE ONE (Questions 1-5)

Lake Baikal

Crescent-shaped Lake Baikal, in Siberia, is only the ninth largest lake in area at 385
miles (620 km) in length and 46 miles (74 km) in width, yet it is easily the largest body of
fresh water in the world. It holds one-fifth of the world’s total fresh water, which is more than
the total of all the water in the five Great Lakes; it holds so much fresh water in spite of its
less-than-impressive area because it is by far the world’s deepest lake. The average depth
of the lake is 1,312 feet (400 meters) below sea level, and the Olkhon Crevice, the lowest
known point, is more than 5,250 feet (1,600 meters) deep.

Lake Baikal, which today is located near the center of the Asian peninsula, is most
likely the world’s oldest lake. it began forming 25 million years ago as Asia started splitting
apart in a series of great faults. The Baikal Valley dropped away, eventually filling with water

and creating the deepest of the world’s lakes.

. What is stated in paragraph 1 about the

shape of Lake Baikal?

@ It is wider than it is long.

It is circular in shape.

@ Its width is one-half of its length.
@ ltis shaped like a new moon.

. ltis indicated in paragraph 1 that the area

of Lake Baikal

@ is less than the area of eight other lakes

is one-ninth the area of Siberia

© is greater than the area of any other
freshwater lake

@ is equal to the area of the five Great
Lakes

. According to paragraph 1, Lake Baikal

@ holds one-fifth of the world’s water

holds five times the water of the Great
Lakes

© holds one-ninth of the world’s water

(@ holds 20 percent of the world’s fresh
water

4. According to paragraph 1, the Olkhon

Crevice is

@ outside of Lake Baikal

400 meters below sea level

© the deepest part of Lake Baikal
@ 5,000 meters deep

. It is mentioned in paragraph 2 that Lake

Baikal

® is not as old as some other lakes

formed when sections of the Earth were
moving away from each other

© was fully formed 25 million years ago

@ is today located on the edge of the
Asian peninsula

READING SKILLS

51



PASSAGE TWO (Questions 6-10)
Paragraph The Postage Stamp

! The postage stamp has been around for only a relatively short period of time. The
use of stamps for postage was first proposed in England in 1837, when Sir Rowland Hill
published a pamphlet entitled “Post Office Reform: lts Importance and Practicability” to
put forth the ideas that postal rates should not be based on the distance that a letter or
package travels but should instead be based on the weight of the letter or package and
that fees for postal services should be collected in advance of the delivery, rather than after,
through the use of postage stamps.

The ideas proposed by Hill went into effect in England almost immediately, and other
countries soon followed suit. The first English stamp, which featured a portrait of then
Queen Victoria, was printed in 1840. This stamp, the “penny black,” came in sheets that
needed to be separated with scissors and provided enough postage for a letter weighing
14 grams or less to any destination. In 1843, Brazil was the next nation to produce national
postage stamps, and various areas in what is today Switzerland also produced postage
stamps later in the same year. Postage stamps in five- and ten-cent denominations were
first approved by the U.S. Congress in 1847, and by 1860 postage stamps were being
issued in more than 90 governmental jurisdictions worldwide.

[ )

6. According to paragraph 1, postage stamps 9. According to paragraph 2, Brazil introduced
were first suggested postage stamps
& in the first half of the eighteenth century @ before England
(® in the second half of the eighteenth before Switzerland
century © after the United States
© in the first half of the nineteenth century @ after Switzerland
(@-in the second half of the nineteenth )
century 10. It is mentioned in paragraph 2 that in 1847
(@ postage stamps were in use in 90
7. It is indicated in paragraph 1 that Sir different countries
Rowland Hill believed that postage fees @® it cost fifteen cents to mail a letter in the
@& should be paid by the sender United States
(® should be reiated to distance © two different denominations of postage
© should have nothing to do with how stamps were introduced in the United
heavy a package is States
(& should be collected after the package is (™ the U.S. Congress introduced the
delivered “penny black” stamp

8. What is stated in paragraph 2 about the first
English postage stamp?
@® It was designed by Queen Victoria.
® It contained a drawing of a black penny.
@ It was produced in sheets of 14 stamps.
@ It could be used to send a lightweight
letter.
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Paragraph

1

11.

12.

13.

PASSAGE THREE (Questions 11-15)

The Clovis Culture

Archeologists have found sites all over North America that contain similar tools dating
from a period about 12,000 years ago. The culture that developed these tools has been
named Clovis after the site near Clovis, New Mexico, where the first tools of this sort were
discovered in 1932. The tools are quite sophisticated and are unlike any tools that have
been found in the Old World.

In the years since the first tools of this sort were discovered in New Mexico,
archeologists have discovered Clovis tools in areas ranging from Mexico to Montana in the
United States and Nova Scotia in Canada. All of the Clovis finds date from approximately
the same period, a fact which suggests that the Clovis spread rapidly throughout the North
American continent.

From the evidence that has been discovered, archeologists have concluded that the
Clovis were a mobile culture. They traveled in groups of 40 to 50 individuals, migrating
seasonally and returning to the same hunting camps each year. Their population increased
rapidly as they spread out over the continent, and they were quite possibly motivated to
develop their sophisticated hunting tools to feed their rapidly expanding populace.

What is stated in paragraph 1 about Clovis 14. According to paragraph 2, what conclusion
tools? : have archeologists drawn from the Clovis
@ They date from around 10,000 B.C. finds?
® They have been in use for 12,000 years. (® That the Clovis tended to remain in one
@ They have been found at only one place

location. (® That the Clovis expanded relatively
@ They were discovered by archeologists quickly

hundreds of years ago. (© That the Clovis lived throughout the

world

According to paragraph 1, the town of (@ That the Clovis were a seafaring culture
Clovis . -
@ is in Mexico 15. It is mentioned in paragraph 3 that it is

believed that the Clovis

was founded in 1932
@ lived in familial groups of four or five

© is where all members of the Clovis

culture lived people
@© is where the first remnants of an ancient had a relatively stable population
culture were found © lived only in New Mexico
@ spent summers and winters in different
It is indicated in paragraph 1 that the tools places

found near Clovis, New Mexico, were

@® very rudimentary

similar to others found prior to 1932

© rather advanced

@ similar to some found in Africa and
Europe
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Paragraph

54

1

16.

17.

18.

PASSAGE FOUR (Questions 16-22)

Brown Dwarfs
A brown dwarf is a celestial body that has never quite become a star. A typical brown
dwarf has a mass that is 8 percent or less than that of the Sun. The mass of a brown dwarf
is too small to generate the internal temperatures capable of igniting the nuclear burning of

hydrogen to release energy and light.

A brown dwarf contracts at a steady rate, and after it has contracted as much as
possible, a process that takes about 1 million years, it begins to cool off. Its emission of
light diminishes with the decrease in its internal temperature, and after a period of 210 3
billion years, its emission of light is so weak that it can be difficult to observe from Earth.

Because of these characteristics of a brown dwarf, it can be easily distinguished
from stars in different stages of formation. A brown dwarf is quite distinctive because its
surface temperature is relatively cool and because its internal composition—approximately
75 percent hydrogen—has remained essentially the same as it was when first formed. A
white dwarf, in contrast, has gone through a long period when it burns hydrogen, followed
by another long period in which it burns the helium created by the burning of hydrogen and
ends up with a core that consists mostly of oxygen and carbon with a thin layer of hydrogen

surrounding the core.

It is not always as easy, however, to distinguish brown dwarfs from large planets.
Though planets are not formed in the same way as brown dwarfs, they may in their current
state have some of the same characteristics as a brown dwarf. The planet Jupiter, for
example, is the largest planet in our solar system with a mass 317 times that of our planet
and resembles a brown dwarf in that it radiates energy based on its internal energy. It is
the mechanism by which they were formed that distinguishes a high-mass planet such as

Jupiter from a low-mass brown dwarf.

It is stated in the passage that the mass of

an average brown dwarf

@ is smaller than the mass of the Sun

& generates an extremely high internal
temperature

(© is capable of igniting nuclear burning

@ causes the release of considerable
energy and light

According to paragraph 2, a brown dwarf

cools off

@ within the first million years of its
existence

after its contraction is complete

© at the same time that it contracts

in order to begin contracting

What is stated in paragraph 2 about a

brown dwarf that has cooled off for several

million years?

® lts weak light makes it difficult to see
from Earth.

® It no longer emits light.

@ lts weak light has begun the process of
restrengthening.

Scientists are unable to study it.
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20.

It is indicated in paragréph 3 that

@ the amount of hydrogen in a brown
dwarf has increased dramatically

(® a brown dwarf had far more hydrogen
when it first formed

© three-quarters of the core of a brown
dwarf is hydrogen

© the internal composition of a brown
dwarf is always changing

According to paragraph 3, a white dwarf

(& is approximately 75 percent hydrogen

® still burns a considerable amount of
hydrogen

© creates hydrogen from helium

® no longer has a predominantly hydrogen
core



21. What is mentioned in paragraph 4 about 22, lt is indicated in paragraph 4 that Jupiter

brown dwarfs? @® radiates far less energy than a brown
@ They are quite different from large dwarf
planets. is a brown dwarf
They are formed in the same way as - @ formed in the same way as a brown
large planets. dwarf
© They can share some similarities with @ is in at least one respect similar to a
large planets. brown dwarf
@ They have nothing in common with large
planets.
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Reading Skill 6: UNDERSTAND NEGATIVE FACTS -

In the Reading section of the iBT TOEFL test, vou will sometimes be asked to find an answer
that is not stated, or not mentioned, or not true in the passage. This type of question really
means that three of the answers are stated, mentioned, or true in the passage, while one answer
is not.

You should note that there are two kinds of answers to this type of question: (1) there are
three answers that are true and one that is nor true according to the passage, or (2) there are
three true answers and one that is not stated or mentioned in the passage. Look at an example
that asks you to find the one answer that is not true.

Beginning
1. According to paragraph 1, Moonbows
it is NOT true that you can Many people are quite familiar with rainbows, but few are as
see a rainbow when familiar with moonbows. Rainbows are caused by sunlight hitting ke
O the Sunis low in the raindrops and bouncing back. You can see a rainbow when the Sun
sky is low in the sky behind you and it is raining ahead of you. Light
(O the Sun is in front of from the Sun reflects off the inside surfaces of raindrops and is bent
you as it travels through them. it appears as a band of colors because
O itis raining in front of each of the colors in sunlight is bent to a different angle.
you Moonbows are far less common than are rainbows, but they
O the Sun’s rays are are formed in much the same way. They require a very specific set
reflected off the of circumstances to occur. When they do occur, they occur just
raindrops after a full Moon, a Moon at its brightest, has risen in the east and
just after the Sun has set in the west, and it must also be raining in
the west. In this situation, a moonbow may be visible to you if you
are facing west and if the Moon is behind you. Light from the bright
Moon reflects off the inside surfaces of the raindrops in the west
and bends the colors to create a moonbow.

This question asks you to determine which of the answers is NOT true according to the infor-
mation in the first paragraph. This means that three of the answers are true according to the
passage, and one is not true. To answer this type of question, you must find the one answer
that is not true according to the information in the first paragraph. It is stated in the first
paragraph that you can see a rainbow when the Sun is . . . behind vou. This means that it is
NOT true that you can see a rainbow when the Sun is in front of vou. To answer this question,
you should click on the second answer.

READING



The next example asks you to find the one answer that is not mentioned.

2. It is NOT indicated in Moonbows
paragraph 2 , Many people are quite familiar with rainbows, but few are as
O where the moon must familiar with moonbows. Rainbows are caused by sunlight hitting @
be in the sky for a raindrops and bouncing back. You can see a rainbow when the Su